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On November 10, 1998 the UN General Assembly declared the years 2001-2010 to be the
International Decade for a Culture of Peace and Nonviolence for the Children of the World. The
year 2000 had already been declared by the UN as the International Year for a Culture of Peace
focussing on peace education.

The addition of the word ‘nonviolence’ when moving from the International Year to the
International Decade was very significant. Not only because it was the very first time the concept
of nonviolence was mentioned in an official UN document, but also because it recognizes that in
order to educate for peace, the issue of dealing with various forms of violence is of utmost
importance. How to overcome those various forms, not just personally but also as society and as
international community at large.

For us, nonviolence is not only the absence of violence, but rather an attitude for overcoming
violence.

In the aforementioned UN resolution not only the UN bodies and its member states were invited
to work for the Culture of Peace and Nonviolence for the Children of the World, but rather
exceptionally civil society organisations were invited to contribute to this work as well at all levels
of society. Many peace, nonviolence and educational organisations put the decade in the centre
of their activity programs and joined their programs in networks of cooperation at local, national,
regional and international level.

Although many peace organisations are used to working across national boundaries, cross
bordering working in the field of peace education is still a challenge, especially when it comes to
dealing with violence within the society. Education systems are various, the cultural settings in
which violence takes place are different and so are the possibilities and habits of the various
partner organisations.

In 2007 three different organisations, La Coordination Francaise pour la Décennie, Kerk en
Vrede, Internationaler Verséhnungsbund, Deutscher Zweig, working on an idea suggested by the
Netzwerk fur Frieden und Gewaltfreiheit, started the EC funded project “Peace Education and
Nonviolent Conflict Resolution -- Elaboration of Models for Peace Education for Teachers and
non-formal Educators”.

During the project, the name was abbreviated to EMPATH.EU. The project concerned
nonviolence trainings of teachers and other persons working with youth. As project partners, we
intended to share experiences and exchange our knowledge on peace education issues in our
different countries, France, the Netherlands and Germany. Based upon that, we aimed to
develop a prototype module for teaching peace and nonviolence in order to have this module
ultimately included into teacher trainings and into the training of people working with children and
youth.

Merely working together in such a partnership was in itself quite a challenge. Learning to
understand each other with respect to language and cultural background took a lot of time and
was very a very valuable aspect of the project. Moreover, one of the three project partners was
very much oriented towards formal education, one other was mainly involved in the training of
people some of whom mainly working with youth, while the third one published materials to be
used in training courses. Also the subject areas of these activities were somewhat different
ranging from class room situations, to international peace and justice and to tensions caused by
cultural and religious differences. The variety of peace and nonviolence education tools and
experiences incessantly increased thanks to the many meetings and exchanges we had with
other people and organisations working in this field. Among other contacts, as a project group we
met peace educators from our various organisations, got information on other EU funded peace
education projects during a European meeting in April 2008 in Schoorl (NL), got some feedback
on the presentation of our project at an international peace conference in June 2008 in Paris (F)
and during another European meeting in June 2009 in Bonn (D). The final results of our project
were presented both to the participants of the International Summer School on Peace and Human
Rights in July 2009 in Utrecht (NL) as well as on the website www.empath.eu. In short: there was
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a lot to be exchanged but little common background that could be used as a frame for the
prototype module.

Halfway through the project it turned out that Johan Galtung’s differentiation of three types of
violence — personal, structural and cultural — provided a very helpful framework to connect the
most important contributions the three project partners had to offer each other and, as we hope,
to the wider community of persons that share our goals. During the years 2009-2011 and within
the context of a new project, we plan to put into practice and extend our modules with the help of
user's comments.

We have created a manual consisting of five modules in which modules two to four are indeed
the central part reflecting the aforementioned differentiation by Galtung of personal, structural and
cultural violence. The first module is an introduction to nonviolence in general, the fifth and last
module contains a case-study in which most of the three central modules are interlinked and
applied.

Each module is split into several sessions; some of them being more theoretical others very
practical. For some sessions the manual not only contains the necessary background information
and activity sheets that can be used, but also provides some alternative tools or materials. And
the user is of course free to replace a proposed tools that is more or less similar.

The whole program we developed is presented in the form of a five days course. These days can
be either consecutively, in series without intervals or in weekends. The order of the modules is in
our view essential, but that is not the case with the length of each module and the course being
given continuously or distributively: that is in one series without intervals or in three or five
weekends. If the modules are offered separately, we suggest starting each meeting with some
elements of the introductory session. Sessions can be made longer and shorter, depending in the
number of participants and the amount of time available.

The manual is not meant to be a finished product: it is the result of a process of mutual

understanding and collaboration, which we hope will grow with time and include feedback and
contributions from other European organizations.
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Short description

In this session you’ll get an initial idea about the PECA-frame and you are introduced
to each other.

Aims:

To inform participants about organization, structure and setting of the course,
thus giving them confidence and trust

Information about the facilitator's competence on the subject, personal
engagement, life style makes him trustworthy and helps the participants to talk
openly about their lives.

Information about the other people in the course again promotes openness
and enables the participants to talk more freely about their opinions, problems,
even failures and weaknesses without fearing devaluation and blame.

To make participants move around to get them in contact with each other, to
break open their static position in the plenary and to make them active: An
active mind in an active body! = Warming-up.

The introductory session must create a basis on which learning becomes
possible.

Introductory exercises, which promote contact, communication and
cooperation must be offered at the beginning of each module.

Program Sequence:

Introduction: 1 hour

Welcome and first information: Facilitator welcomes the group and gives
information on the organization, structure, setting,
Introduction of the facilitator: He/she talks about professional competences,
engagement for the topic, private situation ...
Introduction of participants:
1. Name and ball: Warming-up, learning each other’'s names (See tools p. 6)
2. Self presentation: Reflecting about oneself, offering information about
oneself (See tools p. 6)
3. Partner interviews: Listening to the partner, memorizing what he/she has
said, getting to know each other (See tools p. 6)
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Tools

Introduction:  Getting to know each other

Aim: to establish contact and thus enable openness which is important for
communication and cooperation.

1. Name and Ball:
Participants stand in a circle. Facilitator throws a ball to a participant by saying
her/his own name. This participant does the same until everybody has said
her/his name. Eventually a second, third, fourth ball is used — all at the same
time!
Reflection:
Helps memorizing the names
Gets people in contact with each other
Warming-up

2. Self presentation:
Participants prepare the answers before they present them to the others (10 to
15 minutes)
Points for the presentation (Use a selection!)

Name

Profession

Private situation

Satisfying occupations or resources
Present main values in life (2 or 3)
Main concerns in life

Reflection:
Exchange of information about each other: Who is who?
Decision: What do | want to reveal about myself?
The more | reveal the better for the contact
Talking about values and engagement creates a positive and
strengthening atmosphere

3. Partner interviews:
Participants get together in pairs and interview each other, why they have
chosen this training and about the expectations for the course. (10 minutes per
person!) Then each one presents what she/he has heard to the plenary.

Reflection:
Information about motivations of the participants
Trains listening to each other = respecting each other
Trains memorizing what has been heard
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Annex

Getting to know each other:

Name and Ball of Wool: _ Participants stand in a circle. Facilitator says her/his
name and throws the ball of wool to another person, keeping the end of the
thread in his hands. Everybody continues the same way, thus creating a
network. Finally the net is solved by throwing the ball back to the person it has
come from, memorizing the name of that person.

Reflection:
Gets people in contact with each other
Helps memorizing the names
Gets people moving = Warming-up
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Short description

In this module you are offered to work on contents of violence, non-violence and
bridging aspects.

Aims:

become aware of one’s own attitude to violence and to non-violence
learn to distinguish between personal, structural, and cultural violence
study Galtung’s Triangle of Violence

understand the notion of active non-violence

Program Sequence

1.Theme: Learning names and presenting oneself: ¥z hour
See tool 1 “Name and Adjective” p.9
2. Theme : Understanding one’s own attitude to violence - 1 ¥2 hours
See tool 2 “ Violence cluster” p.9
3. Theme : Clarifying one’s opinion about violence and non-violence - 1 hour
See tool 3 “Barometer of opinions” p.9
See material p.12 “Non-Violence — A Life Principle” and the wisdom story “Who is
right?”

LUNCH BREAK

1.Theme: Learning to distinguish between personal, structural, and cultural violence
See material: Non-Violence - a Life Principle p.12

2. Theoretical input: Galtung’s Triangle of Violence — ¥ hour
See tool 4 “Cateqorization of the violence cards” p.10

3. Theme: Experiencing the three forms of violence in an everyday situation — 1 %
hours
See tool 5 ‘Role play — In the supermarke” p.10

Round-off:
Facilitator gives a short review of the main aspects of the day.
Participants’ feedback: Which aspect was the most important one for me?

NOTE: The annex offers another choice of tools! (See p.14)
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Tools

Tool 1:

Name and Adjective : Getting in contact

Participants sit in a circle. Each person gives her/his first name and adds an
adjective which begins with the same letter as the name. (e.g. | am joyous John) —
A more difficult version: Each one has to repeat all the names and adjectives of
the other participants before saying her/his own name.

Reflection:
What kind of adjectives were chosen? Saying something positive about
oneself, something negative, ones that make the others laugh....
What does this say about my self- perception?
How do | want to be seen by the others?

Tool 2 :

Violence cluster: Understanding one’s attitude towa rds violence

The participants write down their associations to the word “violence”: How do |
experience violence, where do | notice violence, when do | commit violence? —
each association on one small piece of paper

The small pieces of paper are put together in a cluster on the floor.

Each participant takes his/her position towards the cluster (“statue”) —
choosing distance, posture, gesture, facial expression — some of the “statues”
are discussed and explained

Each participant chooses his or her position that he/ she would like to have
towards the cluster. Some of the statues are explained and discussed.
Everyone takes back his/her own sheets of paper with the associations to the
word violence to be used later with the exercise on Galtung’s Triangle.

Reflection:
What kinds of violence been experienced?
How do people feel about it? Helpless, frustrated, paralyzed, furious,
aggressive, ready to revenge myself, motivated to do something about it...
What kind of behavior is satisfying?

Tool 3:

Barometer of opinions: Clarifying one’s opinion ab out violence and non-
violence

Participants imagine a line along the middle of the room with divisions from 1
to 10.

Facilitator reads out controversial statements (see below: Barometer
Statements — Take a selection!)

The participants position themselves along the line according to their degree
of agreement (10) or disagreement (1)
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Some persons at the very ends and some in the middle are asked to explain
their opinions

The facilitator adds important theoretical aspects

After the discussion people may change their position on the barometer if
during the discussion they have changed their opinion.

Barometer Statements:

1. All conflicts can be solved with non-violent means

2. In situations where | am threatened | am justified to use violence

3. Physical violence hurts most, verbal violence less and non-verbal violence

least.

4. To save people’s lives military violence is justified

5. Non-violence is more effective than violence.

6. Non-violence and aggressiveness are not compatible.
7. A single person is helpless against structural violence
8
9.
1

. We are so used to cultural violence that we don’t notice it any more.
Non-violence is only possible on a spiritual basis.
0.1t is better to suffer from injustice than to commit it.

Reflection:
Is there any right or wrong? - See the wisdom story: Who Is Right? (Material)
How much do the definitions of the statements depend on personal
experiences, knowledge...?
What can we learn from each other?
What can we learn from models (Gandhi, Nobel peace laureates)?

See additional tools in the Annex p.14:
House of Commons
Traffic Light Cards

Tool 4 :

Categorizing the violence cards: Learning to disting uish between
personal, structural, and cultural violence

In groups of three the cards with the violent situations from the morning session
are assigned to the three forms of violence

Cards are fixed to a big sheet of paper on the wall according to their category.
One example from each category is then chosen and presented to the plenary.

Tool 5 :

Role play: In the Supermarket

Method:
6 people are given a role card
The role play is acted out
Reflection: Analysis of the behavior, feelings of each person: Why did they act the
way they did? How did they feel about the other persons in the queue? How
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about the cashier? Which anxieties, needs, pressure, thoughts were they
dominated by?
- Which forms of violence could be distinguished?

Situation: In the supermarket. It is ten past the closing time. Only one counter is
open. There is a long queue.

Role cards:

Cashier: She is exhausted from a long and very busy day and longs to go home.
There she will still have to do some housework, check some of her kids’ homework,
get the kids to bed, etc. Impatiently she looks at the long queue at her counter.

Elderly woman : She is the first in the line. She has bought several things and puts
them on the conveyor belt with some difficulty, tries to find the correct change in her
purse, pays, puts the products back into the trolley.... She feels the impatience of the
other customers behind her and becomes more and more flustered.

Muslim woman : She has a full trolley with food and household articles for her big
family. Everybody is waiting at home for her to serve them a meal. Her husband
came home late from work and then gave her the car to do the shopping.

Gentleman : On his way home from the office his wife has phoned him to get some
parmesan cheese, which she wants to serve with the pasta. He dislikes being asked
to do some shopping after work. He wants to go home and relax after a hard day,
that’s it.

Lady: She is tired. She was on her way home from work. — She should have finished
at 6, but her boss tends to keep her busy over time and she does not dare to say
anything fearing to lose her job. When she passed the supermarket she thought of
getting herself a few sweets for a relaxed TV-evening. Her bus is going in 10
minutes.

Young man : He has quickly stepped into the supermarket to buy a few things (no
trolley) for a party, which shall start at his flat in half an hour. His girl-friend is waiting
outside in the car, engine running. He is the last one in the line.

Reflection:
- How do people deal with each other in a stressed situation? (old people,

young people, foreigners...)
What about politeness, respect, patience, tolerance, friendliness, helpfulness?
What kind of violent behavior are we capable of? What do we think of others, if
they behave like that?
What makes us — in the role situation - behave in a violent way? (Notice
Galtung’s forms of violence as justification in the background!)
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Material

Document 1

WHO IS RIGHT ?

Nasrudin was asked to smooth out the differences between two neighbours. The first
one described his view of the situation. Nasrudin listened carefully, thought for a little
while and said,

" You are right.”

Then the other one described how he saw the case. Nasrudin again listened
carefully, thought over what he had heard and then said,
“You are right.”

Nasrudin’s wife, who had overheard everything, now wanted to know,
“But! — How can both of them be right!?”

Now Nasrudin said to his wife,
“Dear, you are also right.”

Document 2

Non-Violence — a Life Principle

Violence has many faces. We come across it every day in our personal surrounding,
in social and economic structures, and in the international sphere. As human beings
we experience violence and see how violence is infflicted on other people. But we
ourselves are also the source of violence. Even if we try hard we are always only on
the way to non-violence.

The peace researcher Johan Galtung defined violence in a broad way. He
distinguishes between personal (direct) violence , which is directed against
individual victims and where the perpetrator can be identified, structural violence,
which is rooted in the structure of a system or in a society (e.g. poverty,
discrimination of women, laws dealing with asylum seekers) and cultural violence
The latter refers to a quality in a culture, which allows to legitimize personal and
structural violence. This form of violence by itself does not kill or inflict any physical
harm, but it supports the justification of both (e.g. the ideological basis of right-wing
extremism)
Cultural violence
Violence can break out at each corner of this
Triangle of Violence and then it easily transfers itself to
the other forms of violence. When structural violence is
institutionalized and cultural violence is internalized the
danger of personal violence increases.

Personal violence Structural violence
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Perspectives of Non-Violence:

Often we find ourselves helpless in the face of injustice. We witness and understand
the injustice but keep quiet. The fear of the consequences, or the fear of becoming
involved in a difficult and complex problem make us succumb to passivity.

If suffering becomes unbearable, we turn to counter-violence. This, however, means
that we allow the methods of fighting to be imposed upon us and thus the respect for
the human being is lost. A fight begins which leads to - as we call them - winner and
loser. Whenever a solution is forced upon us a real solution of conflict and a change
of attitude are hindered. The victory is only a sham victory. The injustice continues
and violence can easily break out again, sometimes it is even reinforced.

If we don’t want to stand by and watch injustice and if we reject violence as means
for conflict resolution, we must use another force, a positive one, not a destructive
one. Gandhi called it Satyagraha — the force of truth or else the force of love or force
of justice. This basic attitude is called active non-violence.

It does not mean, however, to suppress feelings like aggression or anger or fury or to
deny them, but to use them in a creative way. The willingness to become active
makes a constructive dealing with conflicts possible, offers a chance to find
alternative solutions and thus change rigid situations. The aim is a common solution
of a conflict and not a short-lived sham victory at the cost of others.

Active non-violence asks for great personal commitment and effort. It requires
overcoming fear and accepting the consequences of one’s acts.

Non-violence means conscious suffering. It does not mean submission under the will
of a perpetrator, but to use all one’s soul force against the will of the tyrant. If a single
person abides by this law, it becomes possible for him alone to defy the power of an
unjust regime, and thus to save his honour, his religion, and his soul

Mahatma Gandhi, August 11, 1920
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Annex

Getting to know each other:

Name and Ball of Wool: Participants stand in a circle. Facilitator says her/his

name and throws the ball of wool to another person, keeping the end of the
thread in his hands. Everybody continues the same way, thus creating a
network. Finally the net is solved by throwing the ball back to the person it has
come from, memorizing the name of that person.

Clarifying one’s opinion about violence and non-vio lence:

Barometer Statements:

. Non-violence is more effective than violence.

. All conflicts can be solved with non-violent means

. In situations where | am threatened | am justified to use violence

. A single person is helpless against structural violence
Physical violence hurts most, verbal violence less and non-verbal violence
least.

. To save people’s lives military violence is justified

. Non-violence and aggressiveness are not compatible.

. We are so used to cultural violence that we don’t notice it any more.
Non-violence is only possible on a spiritual basis.

O It is better to suffer from injustice than to commit it.

House of Commons:

The participants are divided into two groups, representing two opposing
parties with conflicting opinions.

The facilitator reads out some of the Barometer statements

The two parties defend, respectively oppose the statement in their
argumentation.

Aim: Pros and cons are discussed and thus the participants can develop
their opinion.

Traffic quht Cards:

Each participant gets three cards with a white back and either green,
yellow or red on the other side, green standing for agreement, yellow for
uncertainty, red for disapproval.

The moderator reads out a Barometer statement

Each participant decides for her/himself whether he wants to voice
agreement, uncertainty, or disapproval and puts the corresponding card in
front of him with the white side up.

One person is asked to estimate the opinion of the group — majority of red,
yellow or green cards

Everybody turns her/his card round and one or two persons from each
colour are asked to explain their opinion.

Aim: People are invited to declare their position without being influenced by the
others. Opinions are accepted without discussion. Facilitator may add some aspects
which have been voiced by experts.
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Short description

In this module you are invited to reflect on and deal with interpersonal aspects of
conflicts.

Aims :

- understand the notion of conflict

- gain awareness of one's own behavior in a conflictual situation

- learn how to exercise better control of negative emotions and how to act more
efficiently in a conflictual situation

Program Sequence

Theme : Learning to better understand one's own spontaneous reactions in a
conflictual situation
Methodology : a test in the form of a questionnaire made up of 10 conflictual
situations. Each participant must choose his spontaneous way of reacting in the
different situations from one of the 5 possible choices.
the results are individually tallied and show what kind of behavior is dominant for
each person
a general discussion then takes places to learn about the different types of
reactions possible
the facilitator adds some theoretical knowledge about interpersonal conflict (See
annex “conflict” p.30)

Theme : learning to control one's anger
Methodology : The Magic Circle (See tool “The Magic Circle” p.26)

The facilitator explains the technique of the "magic circle”

The method is then used with the theme : "one day | was angry and this is how |
reacted"

There follows a general discussion aimed at defining the role of anger, in order to
imagine efficient ways to control it in oneself and to create means to intervene in
situations where someone is angry.

LUNCH BREAK
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Theme : Learning how to act in a conflictual situation
Methodology Forum theater (See annex p.29)
The facilitator explains the forum theater
Each participant takes a few moments to think about conflicts that he has either
taken part in or withessed and which turned out badly
The situations are all described to the group
Themes for the scenes to be enacted will be chosen from these situations
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Development

Morning session n°1 __ : from 1 % hours — 2 hours
Theme : Understanding one's own reaction in conflictual situations

Materials needed :
- one test questionnaire for each participant
- one table of results for each participant
- a sheet for the facilitator defining the five ways of behaving in a conflict
(with an illustration)
a sheet with some theoretical information for the facilitator

Some preliminary remarks

The questionnaire supplied is made to be used with adolescents (12-18) in a school
setup. It is useful as it is for teachers and informal educators who work with
adolescents in a curriculum of non-violence and peace education. They can pretend
to be adolescents and learn to use the material. Otherwise, if preferred, specific
situations can be created for adults themselves. New situations ca be added after the
Module has been used several times.

Step by step

1.The questionnaire-test _: How I react in a conflictual situation  (See tool 1 p.19)
Not everyone reacts in the same way when faced with a conflictual situation We react
in our own way with respect to the personality that we have built up over the years
and in the light of previous conflicts that we have been in or witnessed. It is important
to be able to understand our behavior in conflicts and to learn to evaluate the
efficiency of our reactions. This questionnaire is made up of ten situations. For each
situation there are five possible ways of reacting. Put a cross next to the reaction
which you feel is the closest to the one you would have had. Try to be as sincere as
possible. Give only one answer per situation.

2.Collect the results (See tool 2 p.22) each participant circles the letter
corresponding to his choice of answers on the table of results. He selects the column
in which he has the most circles and discovers the color that corresponds to his
dominant type of reaction (2 colors if there are two equal columns).

3.Present the five types of reaction _ (See tool 3 p.23) Distribute a photocopy of
document “The smurfs and conflict” (See tool 4 p.24) : a drawing from the series the
Stroumpfs by Peyo. The group talks about why the drawings are laid out in such a
manner. The words that go along with each drawing are affronting-competition,
avoidance, compromise, confrontation-cooperation, accommodation. Looking at
these expressions one after the other, the participants must try to give the
characteristics of the corresponding behaviors which also can be used to complete
the answers obtained). For each expression, participants must try and imagine a
conflictual situation where the associated behavior would be the most adequate.

4. A color is associated with each behavior and eac h drawing
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ation (See annex “conflict”

5.The facilitator brings in some theoretical inform

p.17)

6.Some addition activities

Take a look at the group as a whole and see which color dominates. Talk

about this
Ask each member of the group to say which behavior was the last one he

would have used
Ask voluntary participants to talk about their specific reactions and to say

why they would have behaved that way.
Talk about which of the five reactions seems to be the most satisfying and

suggest others
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Tools

Tool 1:

Questionnaire : "How | reaction in a conflictual s ituation”

1. Youssef let you borrow a CD of your favorite sin  ger. You must have left in
on the bus ecause you can't find it anywhere. You don't know what to do
and you are afraid of his reaction.

a.

b.

d.

e.

You ask a mutual friend to tell him and to say that you'll replace the loss
with two of your own CDs.

You call the bus company to see if they found the CD. If not you tell
Youssef that if he waits for your birthday you'll get some money from your
parents and you'll buy a new CD for him.

You choose on of your old CDs that you don't listen to any more and offer it
to Youssef as a replacement

You tell Youssef that someone stole the CD on the bus and that it's not
your fault that you can't give it back to him.

You avoid meeting up with Youssef.

2. The gym class is over and you're waiting on line to get a drink at the water
fountain. The teacher asks you to go get a paper on his desk. When you
come back the person behind you refuses to let you back in the line.

a.

b.

C.
d.
e.

You ask the person behind him/her if you can get into the line in front of
him/her.

You go away and say to yourself that he/she must really be thirsty and
you'll just wait and come back later

You push and squeeze yourself into your former place

You go to the end of the line without saying anything

You try to talk it over and ask the person in front to confirm the fact that
you left the line because the teacher asked you to and that you are thirsty
and would like your place back.

. You're playing basketball in the school yard with t wo friends and you shoot
but miss the basket because one of the friends shov ed you.

a
b.
C.
d
e

You start insulting him and warn him never to do that again

You continue to play and try to stay out of his reach

You ask him to apologize and ask if you can have another shot

You take the ball, explain the rules and ask to have two free throws
You think that he didn't do it on purpose and ask him to be more careful

. On the way to school you're stopped by an older boy/girl who wants to take
your money

a.
b.

As you are a good runner you manage to get away

You look him in the eye and control your fear. You say , "no, you've not
right to do that" and you warn him that if he does you'll tell everyone
(friends, teacher, parents, etc.)

Even though he's bigger that you are, you start to punch him and yell out in
order to alert people

. You try to talk nicely to him in order to delay the moment when he will take

your money. You explain that you don't have much and that you need it but
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could give him some later on. You hope that while you're talking help will
come along.
e. You give it to him and tell yourself that "'money isn't everything"

5. A friend makes fun of you and laughs at your tee  th. This is not the first time
that someone has made fun of your teeth. They stick out but you can't just
wear braces. You need an operation

a. You ask the teacher to let you speak up in front of the whole class. You
explain that you are soon going to have an operation and ask them to
please stop teasing you.

You laugh and say "Yes | have big teeth....the better to eat you with my
dear!"

You change the subject by asking for example what he's going to do
over the weekend

You stop smiling, become unfriendly and sad

You say something about him/her, like" Yeah you've got big ears. You
think you're good looking. In fact you're even uglier than | am."”

6. You're practicing with a soccer ball all alone i  n the park because you have a
match over the weekend. You like trying to kick the ball around. Someone
comes and snatches the ball away

a. You explain that it's your ball and show him your name written on it. You
ask him to give it back because you need to practice for the match,
otherwise you're going to tell his parents
You scream at him and start to try and get the ball back
Even though you want to practice you think that he would like to play too
and so ask him to join you
You go home without saying anything because you're afraid of this fellow.
You invent a story in order to explain to your parents why you no longer
have the ball
You let him play with the ball and wait for a good moment to snatch the
ball back again and run home.

7. You decide to have a race with a friend to see w ho can run across the
school yard and get to the other side first. You re  ally enjoy the game and
run several times. On one of the runs a boy who se es what you are doing
gets purposefully in your way.

a. You ask the boy if he wants to play and if he doesn't you go tell the
teacher

b. You suggest stopping the game and walk away with you friend ignoring
the boy

c. You explain that you are want to continue the game and say you'll give
the boy something else to do

d. You really enjoy the game but you think that the boy also deserves to
have some fun, so you try running in zig-zags to avoid him.

e. You call the boy names like " big bay" and you fight with him. You might
even call in some friends and try to teach him to respect you.

. The art teacher offers to lend some students his felt pens so that they can
try out some new techniques. Five black pens are mi  ssing from the box. The
teacher is upset and says that when he prepared the box, while no one was
in the class, all the pens were there. You know who took the pens. The
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teacher says that he'll leave the box on the table during recess and that the
pens could be put back or that anyone who knows any thing could write a
note and leave it on the desk. If nothing turns up everyone will be punished

a.

b.

C.

You don't want to denounce the person who took the pens so you write a
suggestion "let's all chip in to buy new pens."

You think it's wrong for everyone to be punished so you write an
anonymous note to denounce the person who took the pens.

You know who took the pens and you know it wasn't you. Your conscious
is clear and you don't want to be involved. If there is a collective
punishment, that's ok with you.

You tell the others in the class who took the pens and you all go to find him
and tell him to give them back, even if it means using force.

You go find the thief and tell him that it's not fair to have the others
punished and that he should give the pens back You suggest putting the
pens back in the box yourself and take the time to explain that this seems
to be the only reasonable solution and that you don't want to denounce
him.

9. You've just been punished by your mother because you got some bad
marks at school. She wants you to stay home next Sa  turday and do your
schoolwork. You had been happy about the fact that you were going to go
to a party at your friend's house. You go off to sc hool in a huff and
accidentally push Rachid, who yells out "Hey, watch where you're going"!

a.

b.

C.
d.

You say you didn't do it on purpose and Rachid says "You could at least
say —excuse me-. You excuse yourself and goo on your way.

You say angrily "You shouldn't have gotten in my way, you dummy."

You say" Oh, excuse me. | hope | didn't hurt you".

You explain to Rachid that you're sad because you're going to be
punished, and that you were too preoccupied to watch out and that you're
sorry.

You just walk on, too preoccupied by your problems. You just decide that
you hate the whole world.

10.You see a pen on the ground and you pick it up. You're going to ask ,
"Whose pen is this"? But you don't have the time t 0 ask because John
grabs it out of you hand and shouts that you are a thief.

a.

b.

You're taken by surprise and you don't say anything. You'd like to forget
the incident but know that you won't be able to.

You say in a loud voice that you don't like to be treated like a thief and
that you were going to ask hose pen it as. You ask John to excuse
himself and say that if he doesn't you'll bring the incident up during the
class discussion hour.

You grab the pen back and say "Look | found this on the floor and as I'm
not a thief I'm asking whom it belongs". Then you give it over to John and
say, "Hey, I think it's yours."

You say that you're sure he didn't mean what he said and that you're not
upset, but you are glad that the pen has found its owner.

You shout "You're a thief yourself’, and you give him a shove.
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Tool 2

Table of Results : "How | reaction in a conflictua | situation”

Here are the results of the questionnaire-test. They show you what type of behavior
you favor when faced with a conflictual situation.

There's no "good" or "bad' way of reacting. It all depends on the specific situation.
You're not meant to make a moral judgement and say that one way is right and the
other wrong. The questionnaire is just to help you realize the way you act and see
how it works for you, and how efficient your behavior is.

To measure your efficiency, ask yourself two questions :
1. Were my needs met ?
2. Was | able to retain a satisfactory relationship with the other person
in the conflict ?

The most satisfactory behavior is of course the one which answers both questions
positively.
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Tool 3

Different attitudes in conflictual situations

1. Blue : confrontation-cooperation

a.

The person who uses this strategy wants both parties engaged in the
conflict to be satisfied and hopes to remain in a solid relationship. It's a
win-win relationship.

. This strategy implies that both parties accept to cooperate in looking for a

solution. They express their needs clearly and take into account the needs
of the other person. Mediation can be helpful in this process.

. Yellow : Avoidance

a.

b.

C.

This means that one flees conflict. "I don't want to be involved", or else by
denial : No problem. Everything is fine."

Denial may mean that the conflict will flair up again and maybe even
worsen.

In some dangerous situations, flight might be the best solution.

. Green : Accommodation

a.
b.
C.

This person minimizes the conflict and wants to calm things down.

It's a way of backing off in order to keep peace

In this approach, the reasons for the conflict are not eliminated, but it is
useful when the major interest is in keeping the relationship alive, and
when the conflict doesn't appear to be over an important issue

However, if this happens several times, bad feelings may accumulate and
conflict may break out in the end.

. [R8H : affronting-competition

a.

b.

C.
d.

Shouting and insults and fighting are often involved

The person who uses this method wants to win as though he were
engaged in a competition. It's a win-lose situation.

It involves showing force and determination and can be persuasive

If the person who uses this method is stronger, he may get what he wants.
The person wants respect but it is more fear that he instills in the other
person

Violence may engender more violence

Violence may be of another sort, as when one person is in a higher
position. Another example of affronting-competition is an election.

: - Compromise

b.

C.

This means bargaining and "give and take"

This method has the inconvenience of putting the other person is a spot
where he tries to be sly and crafty.

It means trying to get the most and give the least. Both parties ma ask for
more than they need. It means that only half of each persons needs are
satisfied and the relationship remains only moderately good.
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Morning session n°2 11 % hours
Theme : learning to control one's anger

Methodoloqy :
*8 ) 9% . I(

Preliminary remarks :

- Anger is an emotion. It is neither intrinsically good or bad, and must be give
rise to feelings of guilt. It is a signal that or moral or physical integrity is
threatened. It incites us to act in order to preserve this integrity.

Violence is often the consequence of anger which has not been analyzed
and controlled. The participants with learn anger management techniques.
They will then be able to learn to affirm themselves and act in a non violent
way.

They will also learn how to react to someone else's anger : remain silent,
use soothing words, don't let emotions escalate, etc.

Anger is not the only emotion that comes into play in a conflict . Sadness,
fear, same, guilt, jealousy,...etc can also be precipitating factors. The
Magic Circle can also be used to work with these emotions.

Step by step
- Silent reflection :

Ask the participants to take five or six minutes in silence to go back and remember
times when they were angry. Have them jot down remarks, , thoughts and emotions
that come to mind when thinking of those moments
- Explain how the Magic Circle works (See tool 1 p.26)
- Set up a Magic Circle with the theme "One day | was angry and this is how
| reacted"
- Have the group list techniques that are used to control anger
Talk about the examples given during the Magic Circle and analyze the efficiency of
the means that were used. Make a list of ways of calming anger in a conflictual
situation. Judgemental remarks should be avoided. Instead of saying things like
"That's not a good way", or "You lost your self control".
Use statements like :
a. Was that an efficient way to calm your anger ?
b. Was anger calmed without aggression ?
c. When dealing with a conflict, what can be done once anger
has been calmed ?
At the end complete the list of techniques by brainstorming with the whole group and
the facilitator taking part.

- Use the tale "The nails in the gate". (See tool 2 p.27)

- If there is time the Magic Circle can be used to approach the theme :
"One day someone was very angry and this is how | tried to calm him."

- Use some concrete methods : yoga, tai chi chuan, aikido...
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Tools

Tool 1

The magic circle

Sources and bibliography :
Geraldine Ball, Ulvado Hill Palomares, Harold Bessell : Magic Circle ; Human
Development Program, ed. Human Development Training Institute, La Mesa,
California, 1970-1975

Modalities :
Ages : all ages (10 to 20 participants)
Time : 15 minutes for young children; 45 minutes for adults and adolescents
Place : in a room large enough for the participants to sit in a circle, perhaps on
the floor
Material : a talking stick or microphone
Aims : develop oral expression and good listening skills ; encourage
expressing sentiments and empathy

Description : the facilitator and the participants sit in a circle
1. The facilitator introduces the 7 rules :
| only talk when | have the stick
| talk about the theme that has been proposed
I'm allowed to remain silent
| listen without interrupting
| don't judge, criticize or make fun of what is said
. If I talk about a person, | don't mention his name (confidentiality rule)
2. The facilitator presents the subject : a theme that has strong emotional and
social implications. The participants are invited to express their personal
experiences concerning the theme. Some examples :
a. I'm going to talk about something that | can do well (self knowledge
and assessment)
b. Someone was angry and here's what | did to try and calm him
(myself and others)
One day | was angry and this is what | did (expressing emotions)
Someone asked me to do something and | said "no" (self assertion)
| wanted to hit someone but | succeeded in controlling myself (my
reactions during a conflict)
| found a solution which satisfied both parties during an argument
(mediation)

3. First step : expressing personal experiences and the role of the facilitator
a. The facilitator speaks on the theme giving his own opinion and thus
indicates the type of answer that is expected
b. The facilitator listens attentively to everyone and reformulates what
is said for clarification. He suggests that people use the "I" form
and not "one should", or "you have to".

4. Second step : expressing feelings and the role of the facilitator
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When everyone has had a turn to speak, the facilitator asks that
each person say what he felt and what he learned during the
session. What upset of shocked him/her. Did he find the question
hard to answer ? Were there similarities and differences in
people's answers ?

b. The facilitator uses reformulation to clarify what has been said

5. To close the session , when no one has anything more to say, the
facilitator sums up what the participants have said.

Tool 2

An original tale based on a document of unknown or igin

THE NAILS IN THE GATE
(rewritten by the French Coalition for the Decade)

Once upon a time there was a little boy (or maybe it was a girl) about whom everyone
said : "He is really a nasty fellow".

When he was angry, which is something that happens to everyone of course. He
couldn't control himself. He acted in all sorts of violent ways : fist fighting, kicking,
throwing stones and other objects, insulting, shouting...etc.

His father gave him a bag of nails and a hammer and said ": Listen, my son. You are
allowed to be angry. Being angry is normal in situations where one is not respected.
But here in this country, violence is not permitted. So, it's time that you learned to
express your violence in another way. Every time you want to take out your anger on
someone, go and hammer a nail in the garden gate. The first day the boy
hammered 37 nails. As time went on he realized that he could control his anger and
that it was easier controlling one's anger than it was to hammer the nails. Soon, when
he was anger he just went out and ran in the country and the woods. When he got
back home he was more able to work on the thing that had made him so angry. And
when he couldn't run he used a punching bag that he father set up for him in the
attic. . His gym teacher taught him several simple breathing exercises and body
movements. Soon he had enough ways to calm himself and he no longer needed to
hammer nails into the gate. And one day he didn't hammer any nails in the gate at all.
He father congratulated him and said : " That's wonder. Now I'm going to give you a
pair of pliers and every day that you have managed not to use violence, go and pull
out one nail from the gate."

Soon, there were no nails left in the gate. The father said : I'm so proud of you. You
have learned how to control your violence. You will now be able to have many friends
and others will no longer be afraid of you. You can also help others to calm their
violent feelings and bring about good feeling among friends. " Then he looked at the
gate : "Each time you look at the gate and see these little holes, they will remind you
that violent words and violent actions leave scars and these scars remain forever !
That's one of the facts of life.
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Afternoon session : 3 hours

Theme : Learning how to act in a conflictual situation

Methodology : Forum theater (See tool p.29)

Preliminary remarks :

Here the participants will learn and experiment techniques in efficient behavior
methods hen confronted with anger. The forum theater is not the only method. Other
techniques include non-violent communication, mediation, the Thomas Gordon
method (see bibliography)

Step by step

Explanation of the method :

Silent reflection : Ask the participants to take five or six minutes in silence
to go back and remember times when they were angry. Have them jot
down remarks, , thoughts and emotions that come to mind when thinking of
those moments

Discussion of the thoughts that came to mind

Set up the theater forum : the facilitator chooses one theme from among
those that have been proposed by the group. Two or three different themes
can be used in order for participants to get the full feeling of how the
theater forum works. It is important that everyone have a turn at either
acting or suggesting a situation.

Discussion : The participants discuss their emotions and ideas concerning
each sketch.
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Tool

Forum Theater

Origins : Augusto Boal, author oof plays and novels was born in Brazil in 1931. He invented a form of
theatrical representations in order to help the citizens of his country in their struggle against political
oppression which was prevalent in the country at that time. This type of interactive theater has since
been used in many countries though out the world.

The four steps of the forum theater :

1. First step : the scene is played out. It concerns a real situation which one
of the participants has suggested. Other volunteers take part in acting out
the scene, which turns out badly for one or more of the protagonists.
Second step : this is the forum. After the scene has been played out each
actor or spectator is invited to think about what took place during the
scene. The spectator relates his thoughts and feelings and the actors
explain how it felt to be a part of the scene. The facilitator listens and
reformulates the different points of view. He synthesizes the various
interpretations and gives some of his own ideas on the subject. He asks
the spectators to talk about how they would have played out the scene and
finally suggests that someone volunteer to come up and replace one of the
actors.

Third step : the scene is replayed with another actor

Fourth step : The spectators are asked to explain the differences that they
observed in this new scene. Sometimes the public doe not see any
changes at all. The actors then talk about how they felt in this new situation
and what had changed for them. At the end the facilitator winds up the
session by talking about the differences in the scenes and how new ways
of interacting can change the outcome of a situation. He gathers questions
and allows for opinions to be expressed.

Benefits for those participating :
They can see in situ how their attitudes effect others, without any real risk because it is only a
game. They learn how to think about themselves (introspection) and talk about their emotions and
thoughts, without feeling any guilt or embarrassment. They also learn how to step back
(decentrage) and see things from another person's point of view.

The role of the facilitator :

He should be able to set up a comfortable and secure environment and reformulate different points of
view without being judgemental. His attitude should be one of encouragement in order to enable
participants to feel at ease and understand the workings of the forum theater in helping people to
change their behavior.
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Annex

Conflict

Distinquishing violence and conflict :

Conflict and violence are often used interchangeably but they are two
different notions

Interpersonal violence is a behavior. It is a choice

There are three types of personal violence : physical (blows), verbal
violence (insults), psychological violence (harassment, disqualification),
Conflict is of a dynamic nature which starts out with a situation and
evolves over time in function of the interactions between the protagonists
involved

| am in conflict when my needs, interest and values are contested by the
needs, interests and values or someone else

The non-recognition and non-respect of my needs, interests and values
awaken more or less intense negative feelings and emotions (anger,
sadness, nervousness) within me

These feelings and emotions give rise to energy and motivate actions to
bring about change. The way | behave is my choice. | can put into play a
variety of psycho-social and intellectual competencies to try and find a
satisfactory solution

To be efficient, the solution should satisfy both protagonists of the conflict
and enable them to retain a durable peaceful relationship

Conflict is inevitable. They are an integral part of social interaction. They
can be uncomfortable but they offer opportunities to develop social know-
how. Knowing how to act in a conflictual situation is a fundamental
competency for "learning to live together"

Different attitudes in the face of a conflictual situation :
- There are different attitudes in a conflict
a. avoidance,
b. affronting/competition,
C. compromise,
d. accommodation,
e. confrontation/cooperation
How to behave in a conflictual situation is a very complex
competency. It involves many other psycho-social competencies
such as :
a. self esteem
b. being able to objectively analyze a situation without
interpreting or judging
c. being able to recognize one's emotions, needs and
sentiments
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Short description

In this module you'll find suggestions to analyze structural violence and work on non-
violent alternatives.

Aims :
analyzing structural violence
developing a strategy to overcome violence in society
practicing nonviolent dialogue
developing an alternative program with the aim to find a just solution
hearing about successful nonviolent actions

Program Sequence

1) Introduction: Statement by Bertold Brecht (See Material p.34)
Recapitulation of the term “Structural Violence” (J. Galtung)
World Map: Giving examples of nonviolent action (See Material p.35)

Analysis of structural violence; find (define, extract) the objective: What should
be changed?

Case study: The facilitator explains the idea of nonviolent action on the basis
of an action he/she took part in and on the basis of the explanations of
Hildegard Goss-Mayr and Jean Goss (See material p.36).

Triangle of injustice: The facilitator uses the triangle of injustice to explain how
structural violence can be analyzed in a quite simple way. The participants
give their ideas how to fill the triangle: what is the injustice in the specific case
outlined by the facilitator and how should the “pillars of injustice” be filled.
Tool: Triangle of injustice (See Tool p.33 and Material p.44-46)

4) Working on personal experiences: By brainstorming the participants collect
conflicts/situations of oppression in their own environments/ societies.

5) Working in groups: The participants (each group: 5-6 people) choose one of
these situations and analyze it by using the triangle of injustice.

6) Plenum: The groups introduce their work to the other participants
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7) Case Study: On the base of his/her example of Nonviolent action the facilitator
explains how groups should be prepared (internal and external preparation:
see Material p.47-48) and the steps of Nonviolent Dialogue.

LUNCH BREAK

1) Theoretical input about Satyagraha and Ahisma (See Material p.63)

2) Work in the plenum: Each participant reads one of the Satyagraha Norms
(See Material p.64). A short discussion in the plenum follows. Then each
participant shows a red or a green card according to the question: Can |
personally follow this norm (if yes — green card; if no — red card: see tool 2
p.33)

Case Study: On the base of his/her example of Nonviolent action the facilitator
explains the terms of strategy building, Nonviolent Direct Action, Civil
disobedience, Non cooperation, Fasting and Alternative Program, (See
Material p.50-60).

Group Work: The same groups as formed in the morning session work out a
strategy of Nonviolent action for their situation chosen. Then they work on one
possible nonviolent action concerning the conflict (e.g. information table,
negotiation with the counterparty, public actions, see Material p.45-46).

Role playing : According to the non-violent action each group prepares a role
play including possible difficult situations. Participants should emphasize the
use of the skills learned in the dialogue exercise and the 5 steps of dialogue
outlined in “Methods of non-violent action”, (See Material p.48-50).

After performing a role play it is discussed in the plenary.

Round-off: What have we learned today? Which aspect was the most important one
for me?
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Brainstorming about conflicts/situations of oppression in society. These situations
should be concrete, precise and manageable (for example: the government adopts a
restrictive law concerning refugees; Not: Racism in general or migration in general).
Groups of 4-6 participants choose one topic and fill a triangle of injustice as

explained in the case study. 9; 1% ) 12$:
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Material

Document 1

Statement by Bertold Brecht

Document 2

World map

The world map should be copied to size A 3. Participants put pins into places where
nonviolent actions were used to change a situation of violence/oppression. He/she

gives a short brief of the action to the other participants!
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Document 3

Examples of Non-violent actions

Until now there have been thousands — most likely tens of thousands - actions of nonviolent
struggles for justice and peace around the world on small scale and even on large scale.
They are not counted and a lot of them are not recorded — nevertheless nonviolent struggle
has changed people’s lives and has contributed an overwhelming part to peace, justice and
human rights.

It is one of the great achievements of Mahatma Gandhi to use nonviolence in a
systematically and goal-oriented way. On the base of his “experiments with nonviolence”
others like Hildegard Goss-Mayr and Jean Goss put the methods into a schema that can
be used to overcome situations of injustice and oppression. In the list below a few
outstanding examples of nonviolent actions should highlight that nonviolence is used by
people all over the world. Nevertheless it should be stressed that nonviolent action requires a
spiritual and/or ethical based attitude of the activists and the aim of nonviolent action has to
be a just one according to human rights standards, peace and democracy.

Africa:

South Africa: Civil Rights movement against discrimination directed to Indians, led by
Mahatma Gandhi (1893 — 1914).

South Africa: Nonviolent Struggle against Apartheid (1948 — 1994).

Madagascar: The nonviolent struggle of Forces Vives to overthrow the regime of Didier
Ratsiraka (1991/92).

Kenya: Green Belt Movement: Trees were planted to protect environment and to increase
quality of life; initiated by Wangari Muta Maathai (Nobel Peace Prize Laureate 1994).
America:

USA: The Civil Rights Movement under the leadership of Martin Luther King (1950s and
1960s).

USA: The Grape Pickers’ Strike in California 1965 — 1979, led by Cesar Chavez.

Brazil: Firmeza permanente (relentless persistence): Seven years nonviolent strike at
“Perus”, a cement factory near Sao Paulo under the leadership of Mario Carvalho de Jusus

Argentina: Las Madres de Plaza de Mayo, whose children disappeared during the Dirty War
(the military dictatorship) 1976 — 1983.

Chile: Resisting Repression to the dictator ship of Pinochet (1983 — 1989).

Colombia: The Peace Community San José de Apartadé is fighting nonviolently against
forced displacement, violence and war since 1997.
(see www.forcolombia.org/peacecommunity)

Asia
India: Nonviolent Struggle for Independence, led by Mahatma Gandhi (1916 — 1945).

India: Nonviolent resistance to British Rule, led by Abdul Ghaffar Khan, first creator of a
“nonviolent army”
(see: www.calpeacepower.org/0101/muslim_ghandi.htm)

Philippines: The People Power Revolution (1986) that led to the overthrow of the Marcos’
regime.

Burma: Nonviolent resistance against dictatorship since 1988 under the leadership of Aung
San Suu Kyi (Nobel Peace Prize Laureate 1991).
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Europe:
Italy: Reverse Strike in Sicily in 1955/56, led by Danilo Dolci.

Ireland: The Peace People, Nonviolent Intervention to halt violence 1976 — 1979, initiated by
Mairead Corrigan Maguire and Betty Willams (Peace Prize Laureates 1976); see:
www.peacepeople.com

France: Le Cun du Larzac: Ten years of Nonviolent Resistance against the enlargement of a
military base

Eastern Europe: Campaigns for Rights and Democracy in Communist Regimes (USSR, East
Germany, Hungary, Czechoslovakia, Poland) in the 1980s
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Document 4

Introduction: Hildegard Goss-Mayr and Jean Goss

Hildegard Goss-Mayr

For more than 52 years, Hildegard Goss-Mayr has been teaching nonviolent resistance
against injustice and repression as part of the International Fellowship of Reconciliation. She
was influential in the 1986 nonviolent People Power Revolution in the Philippines, in the
Liberation Theology Movement in Latin America, and the peaceful overthrow of tyranny in
Madagascar. The organization Service for Peace and Justice (SERPAJ) that she co-
founded, denounced human rights violations during military dictatorships in Brazil, Argentina,
and Chile under the most difficult conditions.

Hildegard Goss-Mayr did not personally experience the People Power Revolution that
toppled the Philippine dictator Ferdinand Marcos in February 1986. But with her preparatory
work, her nonviolent ideas and training, her intense discussions with the Aquino family and
with the highest representative of the Catholic Church, Cardinal Jaime Sin, she substantially
contributed to the success of this nonviolent Revolution in the Philippines.

Soon after the victory of People Power, she realized “that our success came too quickly: The
people were ready to sacrifice even their lives to change the political situation. But the
opposition was too strong and prevented land reform, a reorganization of the economy and
autonomy for Muslims in Mindanao. That was a major lesson for us. If an unjust regime falls
without viable alternatives, the old grievances return.”

Hildegard Goss-Mayr was born in 1930, the fourth of five children of a Catholic family in
Vienna. Her father Kaspar Mayr had fought in the First World War and through that
experience had become a dedicated opponent of war. In 1926, he took a position in the
leadership of the International Fellowship of Reconciliation and dedicated his time to
German-Polish reconciliation and writing until Austria was annexed by Nazi Germany.

The International Fellowship of Reconciliation, to which the father and later also the daughter
dedicated their energy, was founded in 1919 and is one of the oldest existing peace
organizations. Today it includes a network of peace groups in more than 40 countries, with
headquarters in the Dutch city of Alkmaar. Among its program is one for women peace
activists. The organization rejects military service, instead promoting civilian peace service.
Many Nobel Peace Prize winners have been among its members. Hildegard Goss-Mayr has
been nominated twice for the Nobel Peace Prize, and has won the Bruno Kreisky Award and
the Japanese Niwano Peace Prize, two famous human rights awards.

Following high school graduation, she studied English literature and language, history, law
and theology. In 1953, she graduated from the University of Vienna as the first woman to
receive the honor sub auspiciis and began to work as field secretary in the International
Fellowship of Reconciliation. In the course of her work there, she met the French trade
unionist Jean Goss, a dedicated pacifist. They married in 1958; in 1960 their twin children
were born.
Together, the two tried to build an East-West dialogue over the Iron Curtain that was dividing
Europe.

In February 1962, a new phase began for the couple, when they went for the first time to
Latin America. In Colombia, they met with a young priest named Camilo Torres Restrepo.
However, Camilo Torres later joined a guerrilla group and preached the right of the
suppressed to carry out armed struggle. He was killed by the military in 1966.
That was their first encounter with Liberation Theology. Over the years, the Gosses met
Cardinal Hélder Camara, Paulo Evaristo Arns, Antonio B. Fragoso, Oscar Romero -- who,
despite repression and mortal danger, opened their churches for the poor and oppressed.
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What color is the theology of liberation? It was red, hot, glowing. All of Latin America was in
motion after the guerrillas under Che Guevara and Fidel Castro came to power in Cuba in
1959. They inspired numerous armed guerrilla groups, who fought against the corrupt
dictatorial regimes of wealthy minorities.

This was no easy situation for the Gosses. Although both felt the urgent need for a social
revolution, they strictly rejected the use of force. Instead they supported peasant movements,
land occupations, union strikes or the activities of local Christian groups. Together with
Pastor Glenn Smiley, a colleague of Martin Luther King, and Lanza del Vasto, student of
Gandhi and founder of the Christian community, The Ark, they held innumerable training
courses for nonviolence in Brazil, Uruguay, Argentina, Chile, Colombia, Ecuador, Peru,
Mexico, Panama, Costa Rica, Venezuela, Puerto Rico and the Dominican Republic.

In spring 1975, Hildegard Goss-Mayr was arrested as she tried to visit the famous liberation
theologian, “Red” Cardinal Arns in Brazil. She, along with the Argentinean professor of
architecture Adolfo Pérez Esquivel, and Mario Carvalho de Jesus, a Brazilian lawyer who
had led and won a three-year long strike of 900 workers in the Perus cement factory, were
surrounded by the secret police and black hoods were put over their heads. They were
brought to a torture center where they were accused of an international conspiracy.

“I will never forget the quiet, strong voice of Mario, as it filled the room,” the imprisoned
woman later wrote, “his testimony of the nonviolent struggle for the poor, a struggle that
included freeing the police and military. There was music with the screams of those being
tortured, bright light in the eyes, torture victims paraded in front of us. Praying together
strengthened us. We decided to fast for a few days, and told the wardens that we were also
doing it for their transformation. We were finally freed through the intervention of Cardinal
Arns. As we left the prison, our worker friends from Perus embraced me and said, "Now you
are really one of us, because you go through the same things we do!"

Her companion Adolfo Pérez Esquivel was at the time the coordinator of the nonviolent
Christian organization Service for Peace and Justice (Servicio Paz y Justicia, SERPAJ). This
human rights organization, which worked under the most difficult of conditions, was founded
in 1974 in the Colombian city of Medellin during a meeting organized by Hildegard and Jean
Goss. In 1976, as Pérez ) Esquivel was collecting documents for an international campaign
against human rights violations in Latin America, a coup occurred in Argentina, as previously
in Brazil and Chile, putting a military junta into power in his homeland.

He was arrested in 1977, with no reason given, and tortured. “When you are in prison to win
justice, to win freedom for your brothers, when they torture you and try to destroy you, to turn
you into a number, into nothing, then there are two possible ways to survive,” he wrote from
his solitary confinement. “Either you open your heart to the hatred and violence that people
are doing to you, and strengthen yourself through hatred. You survive through hoping for the
destruction of your opponent, in anticipating his death. Or else you open your heart so wide
to love that it includes even the torturer. And then you give the gift of life twice, to your enemy
and to yourself!” Thanks to an international campaign initiated by, among others, the Gosses,
he was released in 1978 under special conditions. In 1980 he won the Nobel Peace Prize.
Many years later, another country descended into a similarly disastrous situation — Rwanda.
A few months before the genocide, Hildegard Goss-Mayr and her colleagues in the Center
for Reconciliation in Butare held a seminar that included Hutu, Tutsi and Europeans. “It was
a good seminar, but afterwards we felt that it was too late, although in January 1994 it was
still possible for the Rwandan participants to hold a peace day in the Kigali stadium.
Following Martin Luther King, the Hutu and Tutsi presented their common dream and sang
and danced together. But the distrust on both sides was already too great, the tension
extreme. Then in April the genocide began, and more than 800,000 people died....If the
violence has been building up for so long on both sides, then sometimes there is little left that
one can do. Thus we must always try to be among the first to be present there.”
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That is why she continued the work in Africa. In Burundi the Federation of Reconciliation
trained Hutu and Tutsi in nonviolence, and they developed a method called Ecoute
Empathique (sympathetic listening). “The last time | was there was a year and a half ago, in
the fall of 2002. Small groups of around six Hutu and Tutsi would take turns telling their
stories. When victims are able to tell someone from the other side what they have
experienced, there are grounds for the development of a process of self-liberation. Then it is
possible for trust to grow. Both see that they have had similar sad experiences, and ask:
what is the root of this injustice? How can we overcome it?”

Cooperation with the diverse movement of globalization critics is very important to Hildegard
Goss-Mayr. “l think that there is no situation in the world where new initiatives are not also
present,” she says. “We have to recognize and support them. The movement for an
alternative globalization brings together hundreds of groups that believe people and not profit
are central, and who feel responsible for nature and the entire creation.” As for the Iraq war,
Christian, secular and Muslim groups demonstrated together. This alternative globalization is
also a sign of the coming together of peoples and their religions.”

Reference: http://www.1000peacewomen.org/typo/index.php?id=14&L=1&WomeniD=91

Jean Goss

I come from a working class background. My father was an anarchist. It was 1940, in the
heart of World War Two. | was twenty-eight years old. By day and by night | killed many
German soldiers who entered France as if it were their own country. My regiment was
ordered to stop them at any cost. But | could not kill the one | wanted to kill: - Hitler. How was
it that | - member of a labour union who wanted to defend the dignity and life of men - could
kill workers, peasants, young people like myself, of the German people? Although | was
decorated and a French hero, | felt more and more crushed within myself.

It was in this situation that, shortly before being taken prisoner, | woke one morning as if |
was outside myself: a tremendous force of peace and joy invaded me with strength. | was so
happy that | shouted with bliss; full of confidence, of certitude, of a peace that was absolutely
incomprehensible as | was in the midst of war. | felt as if | were soaring above human beings
who appeared to be running to a goal, greedy for everything. At the same time, a great love
for these people invaded my soul - | loved them! A great desire to give them this infinite Bliss
penetrated me and asked me how could | give them this Bliss? How could | save them from
themselves, from the greed which made them slaves and unhappy? Indeed, how?

And the reply was given me: clear, distinct, precise! It was like a gentle and powerful Force
that opened me up beyond all my limits. With no touch, no sound, no sight, this Force
explained:

I am their Father, of all these human beings. | am their Creator. | have created them in
immense Love, uniquely, so that they may be happy on all levels. I love them more than you
can imagine. | have created them for ever. | have created them so that they may become
God like Me, that they may be God with Me: That they may love as | have loved them, up to
giving My life for each of them, since | loved them. But they do not know it. That is why they
kill one another instead of loving one another. There is only one thing that can save them.
Teach them to love one another as | love them. Teach them quickly.

An immense Force filled me, a Force which made me go to Rome, Moscow, Rio and many
other parts of the world to tell of this love of God. It is a love which is without end, creative
and liberating, a love which saves and for which each human being is accountable, whether
he knows it or not. This Love, which is God, is History: he is and his ear hears every human
being. But to us Christians he has confided his secret so that we may give witness in a world
without love. What a responsibility!
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After that day, | spent five years in Germany as a prisoner of war. It was there that | started
to give witness, urged on by a priest. We were about to unload some beetroots. My partner
did not love the Germans - his words were filled with repugnance and hate. At last, unable to
endure it any longer, | said to him, "I know that you are suffering like this because you are not
a Christian."

"What! What are you saying? You do not know that | am a priest, for | have not told you!"

Then | told him all about my faith and the happenings on Easter Night in 1940. "For me,
Christians are people who love, who love so much that they will not even kill those who want
to kill them, but are ready to give their lives for their enemies."

"On Sunday, you will say this at Mass," said the priest. But | could not, for as a simple
member of a labour union I felt incapable of making speeches. | drew into myself.

Six months later this priest said to me, "Jean, you are a thief. You are keeping for yourself
what God has given to you for all.”

| was deeply touched, and promised to speak in the 'Church’ on the following Sunday. | say
‘Church’, since for me the Church is the community of Christians, of people who try to love as
Christ loved them. Before, | had only loved my fellow-workers and not all other human
beings. But in Christ | encountered the man that | had desired from the depth of my being:
the one who loves all human beings, the good and the bad, the workers and the managers,
believers and bishops, exploited and exploiters, for they had all been created by the Father in
one immense love.

How can one make people understand this? | have only found one way: to live it! | know that
one never succeeds perfectly. But that does not matter. What does matter is to try.

And so it was that | tried to live this love in the daily life of our prison camp for several
months. But the result for me was always the same: unfaithfulness and treason to this love. |
asked why, for what reason? At last, God made me understand that it is impossible to live
such love alone. It can only be experienced with the help of others. That is why, one Sunday
evening, | spoke to my comrades about my inability to live this love which even gives itself to
our enemies (the Germans). They said that they knew this already, that | was trying for
utopia. But I insisted, "Perhaps. But | believe it. Will you help me? It is very simple. When you
see that | am not living this love, say to me, 'Jean, is that your love?' " At last they did accept,
and every time that | betrayed Love they cried, "Oh Goss! Is that your love?" And this helped
me to progress.

But one day there was a serious problem in our prison camp and | could not see any solution
in the perspective of love. | behaved like all the others - | did nothing! No one said anything.
But that night, when all others were asleep, a comrade who called himself an atheist came to
my bunk.

"Now Goss. What about your love?"

"No", I replied. "I have no solution."

"But you should have done this or that."

| reflected and then said, "Yes, you are right. | will do it tomorrow."

But he insisted, "No, you are a fool. Don't do it!"

"But there is one who was more foolish than me. He died on the Cross in the folly of his love
for us. Thank you. Go to sleep.”

The next day | did what he had proposed.

Several months later an even more serious problem arose within the camp. This time | could
clearly see what ought to be done, but did not have the courage to act. And, like all the
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others, | did nothing. No one said a word. But that night when everyone else was asleep, a
marxist who had often mocked came to me.

"Goss, all these months | have been watching how you live. This love seems to me to be the
way. | couldn't care less about your churchiness, but this Love is life, it is genuine. But now,
you did not act at all?"

"No. | haven't the courage.”

"S0," he said, "It is impossible, this love. Just a utopia?"

"Yes, it is a utopia, but | believe in it and | want to live it. Tell me what | ought to do. "

He told me. - "Yes", | answered, "but how is it that you, a marxist, understands so well how to
act out of love?"

"Oh my poor Goss. Love is as old as the hills and everyone knows what they should do. But
listen - it is utopia - it is impossible. "

"Yes, but | believe in it and | want to live it. Now that we have talked | am no longer afraid.
Christ has spoken to me through you. He does not leave us alone. He sends us someone if
we are too weak. Many thanks. "

In the morning | went to the camp commandant. It was a terrible encounter. When | told him
that | would take all responsibility for the matter, he cried: "No, not you. Go away. You have
no right to do that."And he threw me out. | did not know what to do; | was bowled over. It was
he, the Nazi, the S.S, who had done what | wanted to do - hold himself responsible!

Several days later the military police arrested him. "What! A Nazi paid the price in your
place?" demanded my comrades. Yes indeed, the strength of God is much stronger than all
the walls, than all the barriers and frontiers in the world.

And so everything started to happen. The marxist came to me and said: "Jean, | believe in
this love. Now, you can do for me what we have done for you — help me!" Then it was a
pastor and some other comrades who asked us to help them. There were never more than

seven or eight of us in the camp who tried to live this love one hundred per cent. But each
one did make some effort, more or less, and the whole camp changed. Prisoners came from
other camps to see us and asked: "What are you doing in the camp?" "Nothing," we replied,
"just trying to love as Christ loved us."

It is this revolutionary force of non-violence which continues to make me travel throughout
the world, even now that | am 77 years old, in order to witness to its real and unique way of
combatting and conquering international, social and personal ills.

Reference: THE GOSPEL AND THE STRUGGLE FOR PEACE

by Jean Goss and Hildegard Goss-Mayr

Translated from the French by Dave Parry

Published by the International Fellowship of Reconciliation 1990
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Document 5

Methods of non-violent action

General characteristics (Hildegard Goss-Mayr)

Non-violent methods are not used for pragmatic and tactical reasons, but as the
consequence of a fundamental ethical attitude, based on respect for the human person,
which is to say that the fundamental attitude, the means of struggle and the goal envisaged
are inseparable. When the end is envisaged, the means of action are already set. While a
non-violent philosophy which does not lead to commitment is to be rejected as a passivity
which is an accomplice to injustice, it must also be clearly stated that non-violent methods
which are not morally based can soon degenerate into mere means of pressure: a new and
subtle form of violence which neither transforms the group using it, nor the adversary, to a
greater sense of justice. This is why the end of the action must always be objectively just: it
must redress a situation where the rights of man ha  ve been violated .

The non-violent struggle for justice and reconciliation, at its many levels (political, economic,
ecological, social and religious, in problems of minorities, in education, in personal and
communal domains) has only united experience to call on. We therefore cannot now present
complete models for methods and strategies, but we can say that in this struggle we must
discover and develop an endless number of possible ways of acting. If we start by
considering experiences up to now, we can note certain fundamental forms of non-violent
action - as we will try to do here — in the different problems which are posed in different
historic, sociological and psychological conditions. We must unceasingly use new forms of
action. In every situation the appropriate forms of non-violent action must be discovered and
developed by the victims themselves.

We are thus given the first essential characteristic of non-violent action: it is fundamentally
creative It provokes each one of us to discover the latent forces of truth hidden in him and to
use them with imagination and a spirit of initiative. This is why non-violence is a liberating
force, contrary to the forces and principles which act in our consumer society, which seek to
control and dominate the desires and actions of human beings. Those who are non-violent
have confidence in the aptitudes innate in each person. They invite people to develop them
and to use them for their good and for the good of the community.

The second characteristic of non-violence results from the recognition of each one's creative
contribution: it is essentially democratic - its methods and strategies are not determined by
one person, nor by a few people. The conviction that true solutions can only be found in
community, in the base group of the non-violent organisation, requires active collaboration,
on a basis of equality, between all who are taking part. Men and women, children, young, old
and sick can take part. A people can raise themselves in a fraternal, communal, democratic
way, as was shown in Czechoslovakia in 1968 and the Philippines in 1986.

In the non-violent struggle, we must distinguish between the final goal which is a reconciled
society of greater justice, flowering in liberty with all the transformations that spring from it, a
task which is constantly set throughout human history - and the steps by which we realize it.
Non-violent commitment demands long and persevering combat: in fact, permanent
commitment. Hence the necessity of a permanent mobilisation, which must be adapted to the
human to the rhythm, to the rhythm of a group which finds itself faced with an injustice. If not,
it becomes an imposition which cannot solve anything. For this process must develop within
us, with assurance and faith.
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Scheme or non-violent action
1 Preparation

a analysis
b preparation of groups (educational process)

2 Methods of action
dialogue - negotiation - mediation
direct action
fasting and prayer

non-cooperation, civil disobedience
alternative programme

1 Preparation

Any serious commitment 10 non-violence requires preparation. We can distinguish two
points which are essential and complementary.

a analysis. Based on the struggle of Cesar Chavez in the USA.

Analysis

Whether a conflict be large or small, we must first get to know it: we must find out the reality,
the truth of the situation. When we try to determine the reality of a conflict, we have a
tendency 10 see all the good on one side - the side of those who suffer.- and all the bad on
the other side. But the truth of a situation is not like that. That is why, very often, the analysis
which we try to make by starting from our non-violent stance, starting by investigating the
truth of the situation, is already a enormous act of defiance, if one is only used to polarizing
analyses .
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Solidarity

Alternatives political participation

civic, social, work rights

renewal of Latin-American culture
cooperatives

rural labor unions

Before we get down to finding the truth of a situation we should first ask ourselves: What is
injustice ?

In the scheme [on previous page] we see injustice represented by a triangle standing on a
point. What fundamental right is this injustice violating with regard to such a group or such a
person? What is the suffering? We must therefore define this injustice as closely as possible,
as objectively as possible. This is not always easy, for the problems are often very complex.
We must however take the necessary time to do it, and always take time with those who are
the primary victims of the situation. We must identify with them. We have seen, for example,
during seminars with women factory workers in Austria, that making an analysis is the
beginning of a liberation process and of integral development of the group which is the victim
of injustice.

In the second place we must ask: How can this injustice exist ?

What is its structure? What are the foundation pillars? On the one hand we must study the
historic, sociological, moral, ideological, political and pedagogical conditions, the traditions
and the legal system in a conflict, with equal study of statistics. On the other hand we must
discover the reason at the base of the injustice. We must determine which persons, groups
and institutions are involved in the conflict, and what is the international context. In non-
violence we seek to discover reality, the truth in a situation of injustice

It is therefore important to start with oneself , not throwing responsibility on to someone else,
or on to structures, but asking how | myself am responsible, or, if a group, how far we
ourselves are together co-responsible for this injustice, even if only by guilty silence.

We then try to identify the other pillars, going farther than a simple identification. We will ask
ourselves why the adversary has such convictions and why he is acting thus. We will find out
what evil he has done, and also the reasons for his attitude. We will ask ourselves what is
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his truth . This will help us to find points at which to start the work of non-violent liberation,
and for dialogue which we can open up with the opposition.

Our analysis must correspond as closely as possible to truth, to the reality of the situation.
Otherwise it cannot serve as a working tool. We are going to raise the conscience of others
with this analysis, but if it is not true it will have no force. We thus see how Truth is the force
of conviction of non-violent action . We must pay close attention, deepening our analysis
after every step and action, asking ourselves if it corresponds to reality.

The work of transformation of injustice by active non-violence involves finding out how one
can reduce the strength of these pillars, or take off the pillars themselves (persons, groups or
institutions), so that they take up a position alongside those who are suffering injustice and
fight for a just alternative.

To do this we start with ourselves. We see how to stop our own cooperation (which may be
by guilty silence) with the existing injustice. We must then work systematically to appeal to
the consciences of the persons and forces which, passively or actively, are upholding
injustice. We must then set in motion a process which will reverse the situation. If we can win
over enough of the pillars to come on to the side of those who are fighting for a new and just
situation, then the triangle cannot hold any longer, the injustice can no longer continue to
exist and the alternative can surge forward.

b The preparation of groups

The base group is an extremely important element in the non-violent struggle. On its
persuasive force, its formation, its endurance, depends the success of the struggle. The
pioneers of non-violent liberation, as Gandhi and Cesar Chavez, prepared their fellow
workers for the struggle by a process of formation over many years. For the non-violent
struggle demands a complete change in mentality, a fundamentally new attitude towards the
adversary, towards aggression and towards all forms of injustice. Intensive spiritual growth
and practical application are absolutely necessary. Spontaneous, intuitive actions are quite
insufficient to deal with major problems, for we must aim to create a true alternative to violent
armed conflict.

For the formation of base groups, we must consider two aspects:
- Interior preparation

To form a base group, we need to get together a number of people who are conscious of the
existing problem and who are ready to work for its solution. The first impulse very often
comes from just one person or from a very small number of persons who - by contact with
others who have known the problem but not yet done anything about it, or who are not yet
conscious of it - try to get them to work together. The decisive factor, after the first contacts,
is the conviction that an injustice exists, the fact of being concerned, the force of truth and
the resolution of the initiator.

Since non-violent action uses the forces of the spirit to resolve concrete conflicts, the first
task is to deepen one's conviction and faith in the transforming force of truth, justice and love.
According to the religious or ideological orientation of the group, one can appeal to the New
Testament, to Gandhi and Martin Luther King or to humanists such as Thoreau, Tolstoy,
Erasmus. A firm interior conviction is essential for the force and efficiency of the group. All
through the struggle the interior forces must be strengthened and renewed in common.

Charismatic personalities, that is to say those who have received the gift of renewing the
faith, conviction and hope of those committed in the non-violent struggle, should work to this
goal, without wishing to assume the responsibility of directing the struggle. This should be
done demaocratically by all in the movement.
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- External preparation

In general, neither family nor school, Church nor society educate us in nonviolent action,
which is why we must learn to master our reflexes, our thoughts and our acts, to control and
direct them by our spirit. We must learn to maintain a resolute, non-violent attitude before
mockery, defamation, psychological and physical violence. This exercise can be carried out
in the following ways:

by studying the experiences of other non-violent movements and historical examples;
by reflecting on current problems;

from the non-violent attitude within the group which becomes an excellent training
ground, and by application of non-violence within personal life conflicts, since
nonviolence is an attitude of life. It is only by unceasing struggle with oneself in
untiring training that one can grow and mature.

In order to concretize active non-violence within our groups, we must understand that a
group is like a loaf of bread which needs all its component grains. Each member must bring
his own truth. It is often the weakest person - who does not know how to express himself
properly - who illuminates truths that the others have not seen. If we keep listening to the
weakest, we will more easily escape the temptation of letting one person dominate the group.
We must keep asking the question: are we truly working in the spirit of equality and sharing?
We must learn to listen to each other, to pardon and reconcile ourselves, to accept our
differences as richness and to know that we are united in essentials. This is the best way of
transforming oneself, of becoming less violent and more able to be at the service of one
another.

The group should analyse a conflict together and prepare for action by studying the most
important methods of non-violent action. On .the basis of the analysis, the group decides the
first actions. It is important to start with small actions  which are not beyond our possibilities
and limited experiences. Step by step, with growing force, we can increase the struggle.

Role play (socio-drama) is an important instrument in our preparation. In foreseeing

situations in our struggle, it helps us to learn to control our actions, to put us ‘inside the skin'
of adversaries, 'inside the skin of the non-violent', and to train us in dialogue.

2 Methods of action

a dialogue-negotiation-mediation (Jean Goss)

Dialogue is the lightest weapon of non-violence. Non-violent people never forget it, never
separate themselves from it, are always ready for dialogue. If the adversary refuses to
dialogue, the non-violent activists will provoke it. We were present at the first official meeting
of Christians and marxists in Salzburg. There, for the first time, were more than four hundred
Christians and marxists from both East and West. And they were about to dialogue! What
would happen? Everyone waited anxiously. The great 'stars' were there: Roger Garaudy,
Karl Rahner, de Lubac etc. For two days there was a stream up to the rostrum, one after the
other. | felt that | had had enough. | asked Roger Garaudy to allow me to speak, and | said
something like this:

“We wished to have a dialogue between Christians and Marxists. Marvellous - a first step to
peaceful coexistence, to reduction of tensions, towards a union of man and humanity. But
what have we accomplished in these two days? Two monologues! The direct opposite of
dialogue. Christiaris have gone to the rostrum and denounced the gulags, the purges, the
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massacres, the crimes of the East European countries and have spoken of the truth of
Christians. And the Marxists have come and reminded us about the inquisitions, holy wars,
massacres, and crimes that Christians did, and told their truth. We could chatter in this way
for a hundred and seven years, without making the first move towards dialogue. Non-violent
dialogue is the complete opposite: it requires deeply different attitudes.”

It can be divided into five steps:

1 Discover the truth of the adversary , to discover the good which is in the other,
however little it is - perhaps he/she has betrayed this good and this truth to the point that one
can hardly see it. This truth must be sought in the ideological, political, professional or
religious context of the person or group in question. Why? Because all good and all truth
come from God. It is His, the good and the true. If it is from God, then | have need of it. God,
in creating human beings, put his divine seed into them, that is to say Himself. | must,
therefore, discover this seed of God which is in the adversary. For if | discover this | will find
the way to dialogue, the bridge between the other and me on the level of equality. | must
then discover the truth in the other, and tell it to him/her.

2 See how we have failed to recognize another's truth , how we have been unfaithful
to his truth, how we failed to acknowledge his positive aspects. We must tell it to him/her. Itis
clear that if you go to see an adversary and say: "Just listen. I've been thinking about you
and have found out these excellent things about you. | hadn't realized them before, and |
realize that | have let you down", he/she will have quite a different attitude than if you say,
"You creep, you have done this awful injustice. Aren't you ashamed of yourself?”

3 Discover and recognize our own responsibility in thi s conflict , even if it is only
passivity and silent complicity. The admission of our co-responsibility and weakness is one
step more in the effort to dissipate prejudices, to change the hostile attitude of the adversary,
to lead him/her to see the injustice of the situation. This admission of our own weakness and
our own responsibility is, by the force of truth, a very efficient appeal to the conscience of the
adversary. It is an act of defiance, urging him/her to recognize his responsibility for the
injustice.

How do we live out truth? To be honest, in .the first place by being unfaithful to it, betraying it,
denying it, like Peter. That is why we must be like him: he never started a sermon without
saying: “This is Peter speaking to you, the Peter who denied the Lord three times.” We
therefore must tell the truth through our infidelities, by saying: “I believe in Jesus Christ, but |
have betrayed him in these ways, | believe in love but | have failed to love in these ways, |
believe in truth, but | have told lies.” If we speak our truth in this way by means of our
infidelities, the other will recognize what we are saying, for he/she also has been unfaithful to
his/her truth, whatever it may be, for he/she has also betrayed it and only sometimes lives up
to it.

4 Presentation of injustice . Tell the other person about the evil that he/she has done,
and the reason why we are trying to dialogue. How should we tell the other? What is the evil,
the injustice? One thing only, a lack of respect for the human person, a lack of love. Yes, |,
Jean Goss, lack love seventy times seven times a day! But there is a great difference
between the other and me - | am the fifth wheel of a cart. | sweep the streets and if | leave
some dirt this injustice does not do much harm. But he is an owner, a minister or a bishop.
The other's injustice and lack of love make thousands suffer. But the fault is always the
same: lack of truth, lack of justice, lack of respect for the human person.

So we do not go to accuse or to condemn, for we commit the same faults. But we go to point
out injustice calmly and objectively, in denouncing the destructive acts which make people
suffer, and not the person or group concerned. We must show that their cooperation is
necessary to find a solution and affirm our engagement in the struggle to conquer the
injustice.
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5 Produce concrete proposals . Do not come empty handed to a dialogue. Arrive with
at least one definite proposal for a solution, so that discussion can take place. We must not
let the ones who are party to the unjust situation set the solution. It is the victims of the
injustice who must find a solution in accordance with their hopes, possibilities and means.

But our proposals must be realistic. We must proceed by steps to the great goal. Our
proposals must accord with our discussions with the adversary, and must be possible.
Gandhi was a master in this art of touching the conscience of the adversary in such a way
that the adversary would already have accepted what he proposed. So Gandhi's proposals
were not impositions, but shared solutions.

It is clear that we must carefully prepare ourselves for dialogue. A delegation is usually
selected, choosing people who can think and people who can talk, since often those who are
good talkers are not good thinkers, and the deep thinkers are often not fluent speakers.
There is a good example in the Bible, where God says to Moses: “You are going to face my
people and you are going to say to them ... “ “But Lord, | do not know how to talk!” “I know. |
am your God. | will send your brother Aaron to you. He knows how to talk, and he will speak
to the people what you say to him.”

God has created us complementary. It is therefore absolutely necessary to discern the gifts
which each one has, so that we can put them all together for the benefit of all. However the
team for dialogue needs a "motor”, someone who is not ‘clever’, who is not good at managing
or sorting things out, and therefore is a victim of the injustice. It is urgent for him/her to see
that the injustice is stopped.

For a believer, telling the truth is not speaking empty words, but witnessing to the truth of the
Word of God, whose will is the realization of justice. If, in the word of truth, God witnesses by
us, this witness will be a powerful challenge to the adversary. Truth is like a sword which
penetrates the conscience and the heart of human beings - into my heart and into the heart
of the adversary - transforming them.

In this way authentic dialogue is part of the great dialogue which is permanently going on
between God and humanity, in the standing invitation to 'become perfect like the Father' and
to build his kingdom of justice and love. This is the basis of hope and 'optimism' in non-
violent dialogue.

Dialogue needs persistence; after every set-back it must be started again. If there is a
complete rejection, then 'heavier' weapons must be used.

The heavy weapons of the non-violent struggle are
b - direct action
c - fasting

d - non-cooperation and civil disobedience

We will study these three weapons of active non-violence from the example of the struggle of
Cesar Chavez for the rights of Mexican immigrants in California.

Cesar Chavez ‘VIVA LA CAUSA' (Hildegard Goss-Mayr)
An example of national, continental and international strategies for non-violent resistance
“If we are sincere, we must know that our life is the only thing that really belongs to us. That
is why the way that we lead our life reveals what kind of men we are. My deepest faith tells

me that we can only find our lives if we give our own lives. | am sure that the most authentic
testimony to the courage of a man, the most convincing expression of his virility, is to
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sacrifice ourselves for others in the nonviolent struggle for justice. To be a man is to suffer for
others.” (Cesar Chavez)

“Our strikers ... were in the line of fire. They were kicked, beaten, guarded by dogs, cursed
and mocked, stripped, tied up, thrown in prison, sprayed with insecticides. But they had
learnt not to surrender, to die without defending themselves, not to behave shamefully but to
offer resistance with every inch of the human spirit and with uncrushable human endurance.
A resistance that did not come from a spirit of reprisals, but which seeks to conquer injustice
with compassion and love, with an intelligent and creative spirit, by long and arduous toil, by
witness to the truth and appeal to public opinion, with friends and allies ... by politics and
laws, by prayer and fasting.”

(Cesar Chavez, from the ‘Letter to Delano™)

Martin Luther King's civil rights movement reached its peak in the USA when a new ethnic
group which was suffering perhaps even more from social discrimination started a struggle to
obtain recognition of its rights: the several millions of the Spanish-speaking minority. Some
came from Puerto Rico and the Philippines, but most from Mexico ('Chicanos'), and were
easily employed in agriculture as very cheap labour.

The struggle of the agricultural workers, led by Cesar Chavez to obtain recognition of their
human rights and citizens' rights, introduced two essentially new elements into the
development of non-violent resistance:

a - the movement was led by an American-Mexican agricultural worker , and thus
by a non-intellectual - a truly popular movement.

b - the struggle, which was directed against an economic system which was
organized internationally, was to take on international dimensions

Analysis of the situation

The conflict started in the plantations of table grapes of California, in particular in the Delano
valley. In the State of California, most land is in the hands of a few entrepreneurs or
companies running ‘agro-business’. This means commercial exploitation of the land over
huge areas, linked with ownership of agricultural industry (machinery, means of transport,
food processing) and control of markets (chains of supermarkets throughout the USA).
Official American statistics for 1959 show that even then 6% of the number of farms in
California covered 75 % of the arable land.

These powerful economic groups also controlled the means of communication and
dominated the political assemblies at local and federal level. They represented the most
powerful economic system in the world, with its international ramifications. From the
beginning of this century these owners were opposed to efforts by the agricultural workers
who wished to build a trade union movement - opposed not only by threats and obstacles,
but also by use of laws against the agricultural workers.

Some of these Mexican agricultural workers were illegal immigrants and not seasonal
workers. Others came under contracts which only gave them the status of citizen after five
years, but obliged them to perform military service and forbade them any action directed
against the managers of the enterprise, while some others were US citizens. We are thus
talking about ethnic groups which, by fear or through ignorance, could easily be manipulated,
and passively accept their lot.

This is the problem: to guarantee social rights, to obtain recognition of the equality of value of
the culture, language, race and traditions of Latin America with those of Anglo-Saxon
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America. Behind the struggle for the right to form trade unions and to have just collective
wage agreements, there is a struggle for liberation in every aspect of life.

A glance at the statistics shows the pitiable conditions of life of the agricultural workers. In
1960 schooling stopped at the age of eight and a half. In the towns they lived in 'barrios '
(shanty towns), infant mortality was 125 % higher than for American whites and 84 % earned
less than the guaranteed minimum wage.

Cesar Chavez, an American citizen of Mexican origin, is a son of poor agricultural workers.
After having been at 37 schools in 7 years, he had to finish schooling and start arduous work
in the plantations. He was twenty years old when he met Fred Ross, member of a
‘Community Service Organization' (education in personal commitment and for communal
development). It was thus that he learnt to organize and to develop his capacity to win over
passive and distressed men to the struggle for justice. In 1962 he founded a trade union for
Mexican agricultural workers, the National Farmworkers Association (NFWA).

Preparation for struggle

While his wife continued to work in the plantations, he, with his little children, travelled all
over the Delano valley, distributing thousands of questionnaires to find the current situation
of the agricultural workers and their hopes. There were 80,000 replies , some of which bore
remarks which showed some interest.

Chavez then resolved to visit these agricultural workers personally:

“I got into our old vehicle and went to visit these people. At that time, we had no money at all,
even for petrol or food. So the first thing was to go to their homes and ask for something to
eat. | swear that this is the best thing | could have done, even though my pride at first tried to
stop me. For in this way we won some of our most precious members. When men gave me
something to eat, they were not slow to give me their hearts. A few months later, after
intensive group work, we have got under way an organization whose leaders are all men of
the people. *

For four years, Cesar Chavez did nothing except organize base groups, to inspire courage
and confidence in disappointed and frightened people, to show them the spirit of non-
violence - the weapon of the poor - in the example of Martin Luther King and Gandhi. There
was careful material preparation for the struggle, as he saw that it would be long and difficult.
He formed cooperatives to supply petrol and food during strikes . During these first years he
strictly refused money from outside, believing that the movement must learn to fly on its own
wings , even though this was very difficult.

Strike and boycott

Events forced the three thousand members of the NFWA to engage in strikes sooner than
they wanted. In 1965, a group associated with the AFL-CIO (American Federation of Labor
and Congress of Industrial Organizations) trade union federation demanded the support of
the NFWA in a strike for more pay. It was scarcely possible to refuse this request. As a
condition of his collaboration, Chavez demanded that the strike should be conducted in a
completely non-violent manner. “Non-violence is the only weapon which respects others and
recognizes the value of each man. We want to stop the victims being victims. We want to
stop the executioners being executioners .” A vote decided that this method would be
used. Chavez was elected leader of the strike.

This strike triggered a five-year struggle for the recognition of the trade union, to obtain
collective contracts for the grape harvesters of California and to help a group of people from
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a frightened and passive population to liberate themselves. It was extremely difficult to
devise an efficient strategy. The strike had to be organized and supervised over a huge area.
The entrepreneurs replaced the strikers by new workers who ignored the strike situation.
Dogs were set on the strikers. They were sprayed with insecticides. Some were arrested,
maltreated, beaten. The press said that they were communists. Laws were interpreted
against them. Judges pronounced in favour of the enterprise leaders. The greatest efforts
had to be deployed to keep up the courage of the strikers during the five years.

Nevertheless, Chavez wrote: “The picket line is the best possible education. If a man comes
out of the field and goes on the picket line, even for one day, he is no longer the same. Some
labor people came to Delano and said, ‘Where do you train people? Where are your
classrooms?’ | took them to the picket line. ... The labor people didn't get it. They stayed a
week and went back to their big jobs and comfortable homes. They hadn't seen training, but
the people here see it, and | see it. ... Get a guy who, in front of the boss and in front of all
the other guys, throws down his tools and marches right out to the picket line - that's an
exceptional guy, but that's the kind we have out on the strike. Oh, the picket line is a beautiful
thing, because it does something to a human being. People associate strikes with violence,
and we've removed the violence. Then people begin to understand what we are doing, you
know, and after that they're not afraid. Then you're not afraid of guns. If you had a gun and
they had a gun, then you would be frightened, because then it would be a question of who
gets shot first. But if you have no gun and they've got a gun, then well the guy with the gun
has a lot harder decision to make than you have. “

But the NFWA soon had to accept that the strike alone was not powerful enough to
overcome the powerful economic groups. It considered how it could - without money or
influence - obtain the collaboration of huge sectors of the nation. It decided to organize a
boycott of table grapes and industrial products from the Schenley and Di Giorgio firms.
Sixteen tested young workers were chosen and without a penny - sent to thirteen industrial
centres of the USA on a mission to organize the boycott. And once more it was found that
the boundless confidence that Cesar Chavez inspired in his people could urge them to the
highest commitment.

Even at the time of the first harvest, some success was gained by the boycott. And at the
same time during Holy Week there was a 500 kilometre march to Sacramento in California to
let all the country know the problem of the Chicanos. Although the governor preferred not to
meet the marchers, the participation of a number of political and trade union leaders - such
as Senator Robert Kennedy — was proof for the agricultural workers that public opinion was
impressed.

On that day, the great Schenley enterprise ceased its opposition and recognized the NFWA
as sole partner in negotiations. After overcoming some other obstacles, the union was also
successful with Di Giorgio. Thus strengthened, the UFWOC (United Farm Workers
Organizing Committee) extended its boycott over the whole of the USA. Thanks to countless
creative initiatives (shop-ins in supermarkets, strikers with placards following the transport of
grapes across the USA, distribution of leaflets urging boycott of the grapes, with 5 million
being distributed in New York alone), they succeeded, with the help of large sections of the
population, even some of the middle classes, in boycotting more than 75 % of the grape
harvest. As a result, the grape market practically collapsed.

Internationalization of the conflict

In order to compensate for the negative consequences of the boycott in the United States,
the directors of the firms decided to use their political and international connections. They
encouraged the government to buy part of the grape harvest and send it to the American
Army in Vietham. Others were sent to Canada, the Far East, Great Britain, Scandinavia and
Finland. The Chicanos were thus forced to learn that, in our economically integrated world,
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internationally organized injustice can only be conquered by non-violent strategies which are
also organized internationally.

The strikers started by winning the San Francisco dockers to their side: succeeding after
intensive conscience raising. Many of the ships destined for Vietham and Japan were not
loaded. Then the Chicanos sent delegations to England, Scandinavia and Finland to tell the
Europeans about the injustice and the strike, to appeal to their solidarity. There was a
breakthrough: the British dockers refused to unload thirty tons of grapes. The grapes were
then sent to Norway, Sweden and Finland where the dockers refused to unload. At last the
grapes were unloaded, in the port of Hamburg, and sent by rail to Sweden. But meanwhile
the boycott had become so popular that the Swedish food cooperatives refused the
Californian grapes. Rotten by now, they were thrown into the sea. The internationalization of
the struggle had succeeded.

However, in 1968 - the year when Martin Luther King was assassinated — a wave of violence
swept across the United States which sapped their faith in nonviolence for a large number of
the Chicanos, who were exhausted by the struggle. They thought that a few bombs would
reach the goal with greater speed and efficiency. Cesar Chavez admitted the theoretical
possibility, but said that contracts obtained by such means would not be kept for long, for if
the Chicanos used violence they would lose the respect of the directors of the firms.

The fast of Cesar Chavez

Under such pressure Cesar Chavez decided to employ 'the supreme weapon of non-
violence' as Gandhi called it - before recourse to violence, namely fasting.

‘Penitentia’ (a fast of expiation) is an old tradition in Catholic Mexico. This fast is a fast of
purification, which counters violence threatening to explode in the ranks, a fast for prayer to
renew the spirit of a movement, and also to appeal to the nation so that it will be in solidarity
with the non-violent struggle for justice.

Cesar Chavez started his fast in a hut on the 14th February, on construction ground of the
UFWOC - a fast that was to last to Sunday 10th March.

At first there was confusion, for the farm workers could not understand what was going on.
The strike movement was suspended. Slowly, the news of the strike spread and people
flocked in. Some ten thousand people, who had been encouraged by Cesar, wanted to come
into the hut. They brought gifts, madonnas and images of the saints; the tension decreased.
They sang and prayed, letting themselves be formed by the teaching of Martin Luther King
and Gandhi as never before.

The nation woke up. Bishops started to side with the Chicanos and to offer their services in
the imminent negotiations with the directors of the enterprises. Senator Robert Kennedy had
backed the Chicanos from the start, without fear of consequences, sending a telegram and,
on the 10th March, he took part in the closing of Cesar’s fast, surrounded by about ten
thousand people at the final prayers. On that day he shared with Cesar his first piece of
bread, committing himself to include the problems of minorities in his electoral campaign for
the Presidency. This was the last meeting of the two men, for Robert Kennedy was
assassinated shortly afterwards.

The struggle continued with growing moral, political and financial support from different
sectors in the nation. But it was only on the 29th July 1970 that the last of the 26 enterprise
directors signed the document at Delano which recognized the union and the required
collective wage agreements. This was a great victory for non-violence.

Having shown the impact of the weapons of active non-violence in this historic example, we
will summarize the ways in which such actions can be prepared and carried out.
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b Direct action (Hildegard Goss-Mayr)
Direct action shifts dialogue from the private domain to the public domain. Its ends are:

public denunciation of injustice, which - even if it concerns important problems - is
often little known, and thus conscientizing public opinion and obtaining growing
solidarity.

exercising a growing political and moral influence on the responsible groups, by
increasing the numbers committed and through a growing awareness of the problem
in the consciences of the public. The victims - often the poor or underprivileged - thus
become partners of more importance and a social force.

The words of dialogue are reinforced by concrete demonstrations of injustice. Among the
forms of direct action we may mention: publicity through the mass media (only rarely
possible), leaflets, slogans on walls, demonstrations, vigils, silent marches, street theatre, sit-
ins, processions, liturgical acts.

In direct action we must always try to find out, starting from a given situation, the best means
of communicating with the passive so as to win them to the struggle. In order to show up
injustice where people are suffering, our chief means are what we are and what we have. In
the case of Larzac, farmers struggling against the extension of the military base brought their
sheep seven hundred kilometres to the ground under the Eiffel Tower in Paris. Another
example is from Medellin in Colombia, where the women in a barrio who were demanding
running water, went with their babies to the central square and bathed their babies in the
puddles of dirty water around the large fountain which was playing all the time, to show by
contrast that they had no water which was clean and drinkable. This gesture drew the
attention of middle class women to their problem. They touched their hearts in the place
where every woman is vulnerable, the life and death of children. Solidarity became possible
and helped to solve the problem.

Interior preparation for participants in action

Since there can be confrontation with hostile groups or with the forces of public order,
participants must be trained to maintain a non-violent attitude faced with all attacks, to
discuss in a non-violent manner and to freely accept all the consequences of their acts
(mockery, denunciation, professional prejudice, imprisonment). Fasting and prayer in our
preparatory group will help to strengthen us. If one is not yet prepared to accept all
consequences, it is better to wait for greater maturity.

Preservation of the non-violent character of direct action

From start to finish, direct action must keep its non-violent character. Our non-violence must
be shown in our expressions and our body language, in the wording of our handouts and
slogans, in the tone of our conversation and in our discipline. Injustice must be presented as
objectively as possible, and our action must invite non-violent solutions to the problem we
are highlighting. It is this non-violent character which appeals to public opinion.

Planning and discipline

Every direct action must be carefully prepared: place, time, duration, development. Decisions
must be taken for the case when things go awry, outside or inside. If actions bring together
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large numbers of people, marshals must be designated and trained to keep order, being
clearly distinguishable. Everyone taking part must freely agree to keep the decisions taken
during preparation.

Two major demonstrations of this type come to mind:

- The first was in Santiago in Chile in 1983, when half a million took part. It was the only
assembly in which all the opposition united in one huge demonstration. Thousands of heavily
armed police could be seen in all the approach roads to the place of assembly. But among
the demonstrators there were also many thousands of well-trained non-violent guards. Every
person who entered the assembly place opened his bags to show that he was not armed. All
went well. But towards the end of the demonstration we saw youths starting to throw stones
on the motorway which passed above the park and where police were stationed. The non-
violent guards immediately surrounded them and started speaking to them: “Don't you know
that the orders are not to use violence, not to provoke?” When this little group - which had
almost certainly been paid to provoke - saw that they were discovered and isolated, they
decided to leave. The same thing happened in several other places, but the non-violent
guards succeeded in avoiding a clash with the police.

- The second was in Hanover, in the Federal Republic of Germany, during an international
exhibition of high technology weapons, called IDEE. There were buyers from many countries.
The non-violent people in Hanover had arranged a week of vigils, with a 'human carpet' at
the entrance. All had been very well prepared, so much so that eventually the police who
were keeping access open stopped wearing their helmets and other forms of protection,
knowing that there would be no harm from these non-violent people. There were in fact some
useful conversations with the police and with the arms traders.

At the end of this week there was to have been a large demonstration against IDEE in the
centre of the city. However, despite efforts by non-violent activists it was not possible for the
preparatory group with delegates from various movements to agree upon a common plan for
non-violent action.

Problems could be foreseen, because of the advent of autonomous groups using violence.
What should be done in such a case? It is sometimes necessary to withdraw one's
cooperation. But at Hanover the non-violent activists decided to go along all the same, to try
to stop violence that might occur.

It so happened that at that very weekend the national congress of the International
Fellowship of Reconciliation was being held in Hanover, with many of the participants going
to the demonstration. We had decided to be near the front so that we could intervene if there
was violence. There came a moment when some demonstrators started to throw stones at
the police who were guarding the town hall near where the several-thousand strong
demonstration was developing. Straightaway, our group of non-violent action placed
ourselves in front of the police to protect them from the stones.

Those who were throwing stones stopped in amazement. We profited by this moment of
interruption to start dialogue with them. At last, just by this dialogue, we succeeded in
isolating this little group. The police were so astonished by this nonviolent intervention that
the chief of police later thanked us, saying: “We do not know these non-violent strategies in
the police. Perhaps we ought to find out more about this strength.”

Evaluation

A direct action must always be evaluated afterwards, whether it has been successful or not.
Knowledge of our faults and failures can instruct us, help us to do better next time. Deeper
analysis can help us to find new and more efficient approaches.
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Just as words of truth are effective in dialogue, so the efficiency and the force of direct action
campaigns are conditioned by the truth which is transmitted, by the objectivity and the non-
violent character of the action , and above all by the witness which non-violent activists give,
if they are prepared to keep their non-violent attitude up to the final consequences, even
when they themselves will pay the price of their commitment.

Fasting
- fasting for purification

This is the chief of the three forms of non-violent fasting. Christ himself underwent the fast for
purification for forty days, before starting his great revolution of Love. Jesus did not make the
fast against anyone. He made the fast for purification for humanity. It is in this sense that he
fasted, with all humanity in Him.

Every time that we fast for purification, whether we be Christian, Buddhist or Moslem, we fast
for our own purification and conversion, for that of our groups and for the opening of the
consciences of our adversaries or enemies. The non-violent activist fasts while preparing for
a difficult struggle or in situations of crisis within his own movement (as we have seen with
Cesar Chavez), or at a time of particularly hard resistance by the adversary. It is a weapon
whose power is not measurable, which can only be employed in faith in the liberating action
of God in each human being and in all humanity. Fasting should once again find its place, in
a radical way, in the nonviolent liberation struggle of Christians.

- the political fast

This can be a witness during a limited non-violent direct action. It can accompany
demonstrations, negotiations, actions of solidarity. It is not seen in the first phase as
purification, but to exert moral and political pressure on public opinion to underline the
seriousness of a claim or to alert world opinion. It has a function within direct action of non-
violent struggle.

- fast as blackmail

This is not a part of non-violent liberation. It often takes the form of a hunger strike to death,
being used e.g. by prisoners as a means of pressure to obtain satisfaction of demands
whose goal is often debatable (ransom money, liberation of terrorists). Administrations
usually react to this subtle form of violence by open violence and/or by forced feeding. This
form of strike does not liberate from violence: on the contrary, it prolongs the spiral of
violence. It is not a means to be used in the non-violent struggle.

d Non-cooperation and civil disobedience

These are the heaviest weapons of non-violent resistance. Civil disobedience consists of
collectively refusing to submit to unjust laws and orders and of taking the consequences of
this attitude. People collectively refuse to collaborate with an unjust system or regime to
make its continuing function impossible. Among these weapons we can mention: local
strikes, occupation (immobilisation), boycotts, fasts, general strikes and the most varied
forms of non-cooperation: conscientious objection to military service, refusal to kill, refusal to
pay taxes for war. The use of these weapons is a form of ultimatum. In war, one tries to
overtake the enemy in such a crushing way that he cannot continue operating, admits defeat
and accepts the conditions of the conqueror. In such an operation, countless human lives are
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destroyed, as are cultural, spiritual and material values, means of production and the
economy.

The heavy weapons of non-violence also paralyse an unjust system by a massive refusal to
collaborate (using strikes, boycotts etc), but non-violent activists do not destroy human lives
nor the means of production. The functioning of an unjust regime is rendered impossible by
the refusal of the majority of the population to continue to collaborate with it. The isolated,
directing group of the regime must bow to the needs of the people.

Such heavy weapons should not be used before exhausting the others that we have
mentioned. They demand intensive preparation and the cooperation of the majority of the
people, discipline and a spirit of sacrifice in a struggle where there are really serious
problems for a people.

Such weapons have been little used up to now, and they need deep scientific research.
However, some historic examples can be noted:

the way in which the Hungarians under Deak obtained their autonomy from the
Austrian Empire from 1859 to 1867.

the general strike of the Spanish people during the First World War, to prevent their
country entering the war.

the overthrow of the government of General Banzer in Bolivia in 1979.
the overthrow of the Marcos dictatorship in the Philippines in 1986.
and, on a more limited scale:

the campaigns of Gandhi in the struggle to decolonize India

those of Martin Luther King to obtain civil rights for Blacks in the USA.

Concerning civil disobedience (Jean Goss)

This is the ultimate weapon of non-violence, the hardest and the strongest, which makes all
dictators tremble. For they are only strong on one condition: that we obey!

Civil disobedience is precisely collective disobedience which is organized against unjust laws
and orders, those which lack respect for the human person. As soon as a people takes this
weapon together, with discipline and respect for persons such respect amounting to a love
which gives its life if necessary - no dictatorship can hold. It is impossible. We have already
seen that a dictator is only a poor little man with nothing at all, like all of us. But we fear him
and then we obey him, performing all the stupidities and monstrosities that he commands. It
is because we have failed in our human dignity that the dictator is all powerful. But as soon
as we disobey, this dictatorship is lost.

Such responsible disobedience must be learnt from the tenderest age. So, learn to disobey!
Disobey what? Laws and orders which do not respect the human person. All the laws, all the
commandments, all the teaching of Jesus is summed up in: obey those who respect the
human person.

Example of the general strike of French railway wor  kers in 1953
In 1953 the Laniel-Bidault government - the most reactionary which France had known since

the Second World War - decided to take very harsh measures on seeing the serious situation
of the economy. One of the results was that railway workers, instead of retiring at 60, would
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have to continue working to 65. The government signed a decree to this effect. As soon as
they heard about it on the radio, there was a general strike of 350,000 railway workers. For
the first time, the trade unions were not consulted, and they took two days to make the strike
official. What are three hundred and fifty thousand railway workers among a total of twenty
million workers? One could say, “a drop of water.”

But soon this general strike of the railway workers was augmented by the participation of the
people. We went to see the trade unions, including those of the police and said to them:
“First it is the railway workers, then the civil servants and the next day it will be you. This
strike is not just a strike of the railway workers, it is yours as well.”

We went to see the civil servants to have the same conversation with them. We also had
organized our railway strike in-such a way that people were hurt as little as possible. We had
organized transport for perishable foodstuffs, particularly transport of milk for the children
who were in their holiday camps, transport for people meeting their children at the holiday
camps for the weekends. In short, after taking on great responsibility, we succeeded in
keeping the strike going for three weeks without one death, without one drop of blood shed,
although the government two days after the start of the strike - had ordered the police and
army to crush the strike by any means. Every time that one conducts a strike while
respecting consciences, while respecting human beings, one helps others to make simply
splendid stands for conscience at all levels and in all places.

| had been a prisoner of war in Germany along with George Bidault.

I knew him. He appealed to me.

“You are president of the strike committee in Paris. Stop the strike at once!”

“The only thing that | can do is to call a vote. If the workers vote for the strike to continue...”
“But imagine, only three days ago everyone voted to continue the strike!”

“As president | cannot do otherwise.”

But when Bidault gave orders to the police and army to crush the strike by any means, by a
mighty blow, all the railway workers were mobilized to defend themselves. When we saw
what violence was possible, we said:

“It is we who started this strike. We are thus responsible for any deaths and for any blood
that may flow. We must handle things so that this does not happen. The police are civil
servants like us. Some railway workers have guardians of the peace and police in their
families. We must open dialogue with them also. Look on the police as one of us!”

I will now show you how to deal with the police.

We put those who saw red at the sight of a policeman's peaked cap in the middle of the
group . And we placed those who were used to dialogue with the police at the edge of the
group, face to face with the police. What was learnt? How to treat the police as human. Learn
to talk, not seeing a policeman but a conscience and a heart. Towards the end, in some
towns police could be seen bringing coffee to the strikers in the morning. They had
rediscovered the sense of humanity, the sense of the people.

A policeman is also part of the people. It is necessary to make him understand that his duty
is to defend the people, not to defend the exploiters of the people. It is for us to find the
words , to find the thoughts and the love necessary to open their consciences to this degree.
For this, one must train oneself, have confidence and believe in human beings. They are
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capable of anything if you believe in them. But one must truly believe it. If they do not believe
at first, we must keep trying, strengthening our faith in the human person.

And, little by little, one succeeds.

George Bidault called me again. “You must stop the strike. Understand that if the
government falls, the communists are ready to take power.”

But we had heard ‘the old story’ before and replied: “That is just propaganda and we don’t
believe it. If you withdraw your decree, the strike will finish. If you don't withdraw it, the strike
goes on to the end.” This is what happened. At the end of three weeks of struggle the
government had fallen and we had won: the railway workers kept their retiral age at sixty.

Every time that we lead a major strike, we must help people to understand and to live this
active non-violence. We must explain it all the time, in season and out of season. Don't let us
worry about whether people are mocking us, or whether the people round us believe it. Don't
let us worry about that. Tell the truth as we understand it. Say what we believe, calmly and
kindly, knowing that it is the Lord, the Truth, who is speaking through us. If we are atheists,
let us think that it is life and justice passing through us. Truth is necessarily victorious as
soon as we believe it and have the courage to proclaim it. So do not be afraid, do not fear
difficulties nor their consequences. Truth, and absolute respect for the human person, will
clear the way.

e The alternative and constructive programme

This aspect of commitment to active non-violence, for a life of greater justice and dignity, has
been badly neglected. Steps which have been gained by non-violent means have often been
lost for lack of alternatives and the old violences have returned. It is not enough to conquer

violence, we must develop authentic realistic alternatives, which can fulfil the hopes of the
victims of the situation.

Even while the struggle against an injustice is still going on, we must develop the alternative
in our own life and in that of our groups and movements. In this sense, the base groups in
Latin America give us a good example. Not only have the oppressed discovered their dignity
and the force of truth which dwells in them, not only have they learnt to defend violated
justice by a non-violent and persevering struggle, but they have also put down roots for a
new society by providing education for the social and political responsibility of each person.
They have introduced sharing and service at all levels, developed cooperatives and models
for new politics.

We must discover the way to combine tasks to construct the alternative. Gandhi has shown
the way. He was not only an extraordinarily spiritual man, not only the greatest politician of
this century, who has shown us a "new politics" based on truth and non-violence. He has
also given us a vision of the entirety of tasks needed to construct a society based on
absolute respect for the person and the true needs of the people, a society penetrated by the
Truth which is God. See what he envisaged:

in the first place a permanent personal transformation: a task which - in our case -
falls mainly on the Churches, movements, communities.

the struggle against colonial injustice which weighed so heavily on India: a non-violent
struggle for political liberation as the result of an interior transformation of the
population.
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And then a whole ensemble of tasks to develop an alternative society. Some of them are:

Shanti Sena . Gandhi realized that there would always be conflicts in the villages and
in the towns, between the States of the Federation of India and with neighbouring
countries. It was therefore necessary to create a non-violent army (Shanti Sena)
composed of persons and groups who were prepared to intervene in conflicts at all
levels and to assist their peaceful resolution. For example, the conflict over Nagaland
- one of the Indian States trying to obtain its independence by armed struggle - was
resolved by Shanti Sena. In our time the Peace Brigades International are inspired by
Shanti Sena, as are certain concepts of non-violent civilian defence.

basic education , directed by Mr and Mrs Aryanayakam, is a form of popular
alternative education, centered on the flowering of non-violent spiritual and
humanistic values, on preparation to take up responsibility, on service in communal
life, on the knowledge and necessary skills for an agricultural labouring population,
etc. Let us try to imagine alternative education in our society.

decentralized economy and industry , responding to the true needs of the villages
and small towns where most of the population live. Gandhi was not opposed to
machines as such, but he wanted an economy and industry which would allow the
whole rural population to participate socially and politically, so that they could live by
their own efforts and responsibilities in an economy which was directed to the needs
of the people and not to the needs of the elite. Linked to this aspect is Bhoodan:

Bhoodan is a concept of voluntary agrarian reform, in which the earth is shared,
which stems from the Hindu belief that the earth belongs first to God and therefore to
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all human beings. There must therefore be equal shares for all. A huge effort in this
direction was made by Vinoba Bhave and his co-workers. Millions of acres of arable
land were redistributed. This project was founded on the following truth: an agrarian
reform which radically transforms ancient structures can only succeed if there is a
strong interior motivation to allow sharing. Unfortunately, Vinoba had no structures to
manage the redistributed lands efficiently.

to revive natural medicine which could cure the most frequent illnesses. This had
been supplanted by European chemical medicines which were expensive, often
dangerous, and not available to most of the population.

In our own situation, in the industrialized countries, we can add numerous tasks some of
which are already under way.

For example:

- improvement of the situation of women;

- increasing the promotion of the alternative society by the media;

- promotion of soft energy and other urgent environmental tasks;

- concrete efforts to obtain a more just economic North - South relationship;

- application of non-violent civil defence to replace militarisation and the arms race;
- multiplying models for transforming factories for war into factories for peace, etc.

All this means that we must take a fresh look at all the life there is, we must serve - as non-
violence requires - and not be served. Our commitment to alternative must always be rooted
in and flower from the actual situation of ourselves and our society. It must always start with
progressive change in our own life style to a life that is simpler and more respectful to all
creation. For several years already many small initiatives have been started along these
lines. We must learn from them and coordinate them into the networks of research,

exchange and mutual help. In this way we may gain strength to touch the conscience of the
public at large and make waves capable of refashioning - as far as possible - a healthy life on
our globe and cosmos, which will allow us to sense once again that everything is penetrated
by the Love of the Creator who is LIFE in fullness and peace for all creation.

Reference: THE GOSPEL AND THE STRUGGLE FOR PEACE

by Jean and Hildegard Goss-Mayr

Translated from the French by Dave Parry

Published by the International Fellowship of Reconciliation 1990
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Document 6

Ahimsa and Satyagraha

Ahimsa : Ahimsa or non-injury, of course, implies non-killing. But, non-injury is not
merely non-killing. In its comprehensive meaning, Ahimsa or non-injury means entire
abstinence from causing any pain or harm whatsoever to any living creature, either
by thought, word, or deed. Non-injury requires a harmless mind, mouth, and hand.

Ahimsa is not mere negative non-injury. It is positive, cosmic love. It is the
development of a mental attitude in which hatred is replaced by love. Ahimsa is true
sacrifice. Ahimsa is forgiveness. Ahimsa is Sakti (power). Ahimsa is true strength.

Satyagraha : truth force, to adhere to the truth
Satya: truth, natural, genuine (how something is should be); Sat = being
Graha: strongly adhere, insistence

“Gandhi conceived of his satyagraha as such an experiment for the introduction of
truth and non-violence into the practice-political field. It has been meant to rupture
the dichotomy between political expediency and moral/ethical principles. It unites the
practical (is, being) and the moral/ethical (truth and rightness).

Etymologically, satyagraha is derived from sat, satya (the meaning of which we saw
above) and agraha, which means “adherence,” “to hold fast,” “to seize or to grasp.”
Explaining why he chose satyagraha as the name for his resistance-movement
against the repressive laws of the South African Government, Gandhi wrote: “Truth
(Satya) implies love, and firmness (Agraha) engenders and therefore serves as a
synonym for force. | thus began to call the Indian movement Satyagraha, that is to
say, the force which is born of Truth and Love or non-violence.”29 Satyagraha is that
mode of practico-political action through which we can try to realize or approximate to
the ultimate identity of the practical and the ethical. It is an end-creating means and
as such it partakes of the ultimate unity of the real or the practical and the ethical or
the moral.

According to Gandhi, although Truth is Absolute, our knowledge and experience of
that Truth is only partial and relative.”

Reference: Thomas Pantham: HABERMASES PRACTICAL DISCOURSE AND
GANDHI'S SATYAGRAHA
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Document 7

Rules for Nonviolence: Satyagraha-Norms

1) Adhere Ahimsa with your thoughts and mind.
Your non-violent deeds should arise from your non-violent attitude. Therefore try to learn not
to feel hatred against anybody, but Love thy neighbour as thyself.

2) Put a positive content to your struggle.
Resistance and a constructive program are to pillars of nonviolence.

3) Have confidence in your opponent.
You should treat your opponent like a member of your own group and as you wish to be
treated yourself.

4) Do not force your opponent — change his mind.
Your opponent should not act out of fear but out of conviction.

5) Do not capitalize on the weakness of your opponen  t.
You should not benefit from a difficult situation of your opponent if the difficult situation has
got nothing to do with the conflict. Let him/her feel that the pressure on him/her results from
the injustice he/she is committing.

6) Do not provoke your opponent.
You should avoid deeds that enlarge the primary conflict and put your opponent into a
situation he might commit extra derogative actions. You should act in a way that the situation
you put your opponent in is a direct result from the primary conflict and the ahimsa-norm.

7) Do not judge your opponent harder than yourself.
You should not rank your opponent concerning his ethical or intellectual attitude lower than
yourself. You should treat him/her at least in a way as if he had the same high ethical
motives and the same intelligent analyses of the situation as yourself. And judge him/her with
consideration to all extenuating circumstances that external events could mark.

8) Be prepared to compromise
You should be prepared to negotiate and to compromise with your opponent if this leads to a
better relationship between you and to an initial point of continuing cooperation and if you do
not breach the ahimsa-norm by compromising.

9) Do not kill!
You should avoid to use physical violence against any living creature if it is not for the benefit
of this creature and if it is unthinkable that this living creature is aware of his/her/its situation
and if your action is done in the spirit of nonviolence.

10) Aim your struggle against the concern, not the person.
You should avoid, if possible, to hit your opponent personally with your Satyagraha-struggle.
You should aim your struggle against the mischief caused by your opponent in a way that
your opponent will consider it as a struggle against a case and not against himself as a
person.

11)Chose means that comply with the goal.
You should chose means that are logical and factual due to the conflict situation and that
show to your opponent the content of the conflict as clear as possible.

12)Be willing to make sacrifices.
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You should be prepared to use all your physical and mental power for the struggle for the
cause you belief in, and to be able serve your fellow human beings, if necessary with your
own life. You should sacrifice for the sake of the cause and your fellow human beings, not for
sake of sacrificing.

13) Adherence Ahimsa in speaking and writing.
You should speak and write the truth and nothing else. You should do that in a way that it is
clear that you oppose the viewpoints and the deeds of your opponent, but not him as a
person; you should speak and write in a way that your words express the wish for
cooperation, not for a long fight.

14)Settle in the viewpoints of your opponent.
Discuss with your opponent with a maximum of empathy into his/her situation, his opinion
and his/her reasons for decisions.

15)Don’t hide your plans.
You should act in an honest and open way and expose your plans to your opponent that
he/she knows at any time what you intent to do and that he can that he/she can adapt to the
situation.

16) Admit your mistakes.
You should be prepared to admit mistakes to your own group as to your opponent even if this
leads to a temporary weakening of your own position.

17)Deprive your opponent of his/her means.
You should not aim your struggle against the perpetrator personally but try to act in a way
that you deny him the means and items that are necessary for his actions in such a way that
the negative effects of his action disappear.

18) Do not commit sabotage.
You should not harm directly and active the property of others, but only harm it in a passive
way by denying cooperation.

19)By loyal, wherever it is possible.
You should be a loyal, dutiful and law-abiding citizen, as long as society does not ask you to
act against your conscience. Resistance should not be done until a severe conflict, but also,
if it has to be done against the majority.

20)Chose violence before cowardice.
You should be anxious to adhere Ahimsa. But in a situation you cannot deal with, a violent
behavior with a mind of ahimsa is preferable to a not violent behavior resulting from
cowardice.

Reference: Johan Galtung und Arne Naess: Gandhis Politiske Etikk, Oslo 1955,
Friedensbewegung zwischen Gewalt und Gewaltfreiheit, Sensbachtal 1983
Translation form German to English: Irmgard Ehrenberger
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Short description

In this module you'll find suggestions to reflect on cultural conflicts and the underlying
differences in personal interactions.

Aims:
understand the notion of cultural conflicts
gain awareness of one's own position in a cultural sensitive or even conflictual
situation
learn how to deal with cultural differences and to overcome prejudices that
underly and can even justify certain forms of violent behaviour

Program Sequence

Theme : Learning to become aware of cultural violence, even in one’s own mindset
Methodology : attaching ‘true’ or ‘false’ to about 10 or 20 statements containing some
prejudices and moral evaluations, followed by a close reading exercise of a few
newspaper articles in which the aformentioned prejuedices and moral evaluations are
(implicitely) confirmed

At the end of this session

- the truths of the 10 or 20 statements are reviewed,;

- the way the statements are confirmed in the articles is discussed;

- the facilitator adds some theoretical knowledge about cultural violence

Theme :
Methodology : compassionate learning

LUNCH BREAK

Theme : Learning to become aware of the role cultural backgrounds play in situations
to solve problems and learning how to deal with it.

Methodology : Well-prepared role play. Participants are invited to simulate a peace
conference intended to end a long standing conflict with cultural-historic roots (for
instance: the Yugoslavia war, the Israeli-Palestinian conflict). Participants prepare
themselves well, especially in committing themselves in the different cultural-historic
positions around the table. These cultural-historic positions play a major role during
the simulation of the peace conference

Development
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Morning session n°1__ : from 1 % hours — 2 hours
Theme : Learning to become aware of cultural violence, even in one’s own mindset

Materials needed :
- one sheet with 10 to 20 statements for each participant
- a few newspaper articles in which the statements are (implicitely)
confirmed
an instruction for the facilitator

Some preliminary remarks _ : The sheet with statements has to be adjusted to the
specific set of (moral) beliefs, founding ideas and collective memory the facilitator or
the group wants to discuss and the same is true for the set of newspaper articles.
The can be adjusted to the direct (multi)cultural environment the group is dealing with
or with more general issues.

Step by step

1.True or false test _: How do | judge certain cultures  (See tool 1 p.69)

An individual exercise, just collecting each one’s immediate responses to the various
statements. They don’t have to be defended afterwords, so doing this test only needs
a few minutes.

2.Close reading of some newspaper articles __ (See tool 2 p.70)
The facilitor has selected some clear examples of newspaper articles in which
relevant cultural prejudices occur and instructs the groups what to observe in the

articles. This exercise can be done either individually or in small groups. One can
also choose to either give everyone the same set of articles or to distribute only
unique articles to every individual or small group.

3.Review of the statements in comparison with the a _ nalysis of the articles _In a
plenary session the validations of the statements are reviewed (See tool 3 p.71)

Note that this review is not about stating the ultimate truth, but to see which
mechanisms make us to believe one thing or the other. In discovering those
mechanisms the facilitator refers to certain analyses of the articles. Media reflect the
very basic assumptions (moral beliefs, founding identity, collective menory) of one’s
culture and it is hard to free oneselve from this everyday and everyhour confirmed
mindset one is living in. The mechanism of inclusion and exclusion, selfconfirmation
and judging the other is a basic feature of cultural violence.

4. The facilitator brings in some theoretical inform ation

5.Some alternatives and additions

Instead of presenting newspaper articles appearing in one’s own cultural
setting, one could also distribute articles that appeared in (an)other
(opposing) cultural setting(s) (e.g. islamic or Arabic newspapers)

Instead of using writen materials one can also analyse television programs
— visual information is even more effective in (implicitely) confirming cultural
values and prejudices
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Discuss how appearing prejudices / cultural mindsets are inflicting one’s
behaviour towards actual people belonging to another culture

Talk about the things one could do to stay aware of these cultural values
and prejudices
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Tools

Tool 1

Statements : "How do | perceive myself and others" — example ‘the
Muslim world’
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Tool 2

Close reading exercise : "How values are strengthe ned in common
phrases”

The value of nouns and adjectives

- note the use of words like ‘terrorists’, ‘resistance’, ‘criminals’, ‘victims’, ‘attacks’,
‘responses’ in relation to the different parties in a specific conflict; the freedom
fighters of one party are considered as terrorists or criminals by the other. We identify
ourselves with ‘victims’, not with ‘deads’. The party we are sympathising with only
responds to the attacks of others. Find other examples.

- note also the adjectives commonly used in combination with various nouns like
‘Muslim terrorists’, ‘Western democracies’, ‘barbaric attacks’, ‘justified responses’,
‘radical activists/, ...

E.g. a real newspaper article: “Palestinian terrorists killed 5 innocent Israéli
citizens. To protect our country we initiated a response to their shelter in a
refugee camp. In this action 40 people died.”
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Tool 3

Review of the Statements : "How reality contradicts perception”
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Short description

This module offers ideas to deal with religious contextualization of personal differences and
overcoming those non-violently.

Aims
To test all the experience participants have gained during the course by letting them use
it on a series of cases regarding violence on interreligious grounds.
To experience the limits and successes of the various theories regarding non-violent
communication
To learn how to deal with differences in people, opinions and religions.
To gain awareness of one’s own biases and prejudices against other religions or religious
groups

Program Sequence

Morning session n°1 : approximately 1 hour

Theme : repeating the whole of the framework of the theor y of Galtung, so that
it can be used for analysis in the case-study

Tool : a short presentation by the facilitator, in which the theory of Galtung is again

explained, and the various aspects are made clear.

- the input of the participants is needed for this, and it would be best if the
participants can make this short summary themselves.

- a discussion about the theory, and the various aspects dealt with in earlier
modules (if they have preceded this one, not necessary) follows.

the facilitator closes with a summary in which the three aspects of Galtungs theory

are made very clear.

Morning session n2___: approximately 2 hours
Theme : case-study and analysis in work-groups
Tool : Working Groups and close reading
- The facilitator introduces a case-study from a Dutch company, in which religion
plays a big role (See Material p.77). This requires 10 minutes of reading.
After a short round of clarifying questions, three working groups are formed:
0 one examines the aspect of structural violence in the case-study
0 one examines the aspect of cultural violence in the case-study
0 one examines the aspect of personal violence in the case-study
After all groups have done research on this, a short round of presentations
follows, in which every group presents what they found, and discusses this with
the other participants.

LUNCH BREAK

Afternoon session _: 3 hours
Theme : How biased/prejudiced are you?
Methodology : Interactive Role-play
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The facilitator explains the idea of role-playing
The facilitator instructs the participants, and gives them time to grow into their

role.
The role-play is acted out for at least one hour, under supervision of the facilitator

A general discussion that reflects on the play ends the day
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Development

Morning session n°1: 1 hour

Theme : Repeating the theory of Galtung

Materials needed :
- ashort, effective powerpoint on the theory of Galtung
- aflipover to collect the remarks on Galtungs theory from the participants
- a‘teaser’, article out of a newspaper or something similar

Some preliminary remarks _ : This session is meant to be a short reminder of the
theory the participants have been dealing with the past couple of days. In the
theories on education this phase is called the ‘freshening up’: what have we been
dealing with, are we all on the same level of information, and if not, how can we make
sure that we all are?

The method during this first session then should be to make a summary of the theory
together, as a group. Of course, the facilitator will lead this process, by asking the
right questions, and by in the end, giving a short, but very clear summary.

Step by step

1.Introduction and welcome — starting up

Might speak for itself, but still important. It is always a good idea to start the idea with
a short introduction, that is related to the subject. This could very well be a
newspaper article, that deals with religion and violence, religion in school systems, on
the work floor, discrimination and so on. The more recent the article is, the more
impact it might have, and the better the ‘teaser’ works. It is just meant to attract the
attention of all participants and give them something to think about.

2.Explain the purpose of the first session
Very shortly tell the participants that this first morning session is meant to refresh
memory, and to give everyone the basis knowledge that is needed.

3.A joint effort: what is the theory based on?
Through very tight and clear questions under supervision of the facilitator, the
participants restructure the theory of Galtung and the different aspects of violence
that they have been learning about in the earlier modules. The discussion that will
follow in the group should be regulated, but the more the group feels it is their effort
that reproduces the theory, the better. Examples of very small exercises that can be
helpful are:

- Mindmapping (brainstorming around a central theme)

- The post-it method (everyone writes a few words on a post-it and sticks it on

the wall.

For these small exercises additional material is needed.
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4.Summarize and close

The goal of this last phase is that all participants are very clear on the theory of
Galtung, and have incorporated the theory. Of course, the only way to find out if this
has really worked, is to start working on the case-study in the next session. The
facilitator has to be careful in this phase not to exaggerate the repetition of the
method. On the other hand, for the sake of learning, it might be good to repeat the
theory more than once. It's the facilitators job to find the balance between
educational needs and ‘overkill.’

Morning session n°2 : 2 hours

The case of the incident at work— Group work

Materials needed :

- The case-study on paper (in English, one for every participant) (See
Material p.77).

- Paper to write on and writing material

Preliminary remarks :

- During this session, the participants split up in three groups, each of which
will analyze the case-study according to one of the three aspects of
Galtungs theory of violence (structural, cultural, personal).

For the facilitator, a few remarks are important:

o Think about how to divide the groups. Try to make them as diverse as
possible, so that different ages, sexes, religions and so on are
represented in each group (if possible)

When the group is working, keep close track of the groups, and check
in with them every so often.

If you have an experienced group, you could take up the challenge to
not only let the group talk about the case (and the ways violence are
presented in the case), but also on a meta-level about the discussion
within the group. This can be refreshing and interesting, but also very
unnerving for starters. So only do this with experienced groups.

Step by step

1. Handout the case-study and read _ (See Material p.77).

Distribute the handouts with the case-study to all the participants and let them read
the text for themselves. It might be that this already will cause a lot of discussion, but
try to postpone that. Give all the participants the time to think about the case, and to
think about questions.

2. Time for INFORMATIVE questions

The participants are given the opportunity to ask INFORMATIVE questions, only to
clear up things that are unclear to them about the case. Don’t discuss questions that
are about feelings, judgments and so on. Those are things that have to be discussed
in the separate working groups.

Don't let this part of the session take up too much time. If some things still remain
unclear, they can be talked about in groups.
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3. Divide the groups

Divide the participants in three groups (or six, if there are more than 25 participants)
and assign one aspect of Galtungs theory to each group. Instruct them to analyze the
case-study from the viewpoint of that aspect.

- Important: be alert about the division of the groups. It is best to make the
groups as varied as possible, so that different voices are represented in
each group. Think about sex, age, culture, religion and so on.

The maximum amount of time to be used by each group is one hour.

4. Presentations and discussion
When all the groups are back and have done their work, let them present their
findings very shortly, and discuss the results. Pay close attention to overlapping, and
encourage the participants to think about this overlap. Is this the result of this case
only, or is it a part of Galtungs theory anyway? Also encourage the other groups to
ask guestions about the aspects they have not been dealing with.
A few remarks again:
- Stress that there is no one answer to the questions that are on the table,
and that different views may lead to the same answer.
Close the session with a ‘cliff-hanger’, where you explain that in the
afternoon the insights in this case can be put into practice.
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Material

Document 1 : Case Study on interreligious dialogue

This short story is based on a story by a teacher in a so-called ‘black school’ in the Netherlands. These are
schools where more than 75 % of the pupils has a non-western foreign background. Kees Beekmans, the teacher
who writes these stories, has been teaching at this school for over ten years, and has encountered a lot of foreign
students, mainly from Iran, Iraq, Bosnia, Morocco and Turkey. His subject is Dutch language education. In the
stories he portrays the students as very bright and surprisingly willing students.

The next story is loosely based on one of Beekmans stories. It regards an incident at a car factory one of the
chefs has to deal with.

Vesna, an twenty-five year old woman from Bosnia, came to me today to tell me that all the
Moroccan colleagues in her department, the welding department, don’t look at her anymore,
and refuse to talk to her as well. ‘When | enter the building to get my coffee and say good
morning, they don’t reply anymore.’

‘Then you might have offended them in some way,’ | suggest. But the men, says
Vesna, ignore all the other women. ‘The became fundamentalists during the holiday.’

Because | start to laugh (‘became fundamentalists during holiday’), Vesna thinks |

don't believe her. ‘Don’t you know they also pray in the building? During lunchbreaks they
stay in the cafetaria, and when we return that smell of old socks is everywhere.’
It is a fact that a few of the men from Morocco have been growing a fierce-looking beard
since the summer. Still | am surprised about what Vesna is telling me, since | don’t recognize
these men, who have been under my supervision for quite some years now, in this way. |
know Vesna is talking about Ashraf, his brother, and two other men, with whom she has
been working in this company for four years now. And these men would now refuse to talk to
her, even look at her? And the same goes for all the other women in the company, that they
know equally long?

| don't supervise the welding department anymore, and | decide to ask the other
supervisors about the matter. | ask mrs. Welding if he has noticed anything about ‘men from
the department ignoring Vesna and the other women.’ That | heard something like that from
Vesna.

‘They refuse to look at me too.” It sounds tired, almost reluctant, as if she doesn't care
about it at all.

‘You're kidding me,’ | say.

‘They are working at the back of the hall, and only talk with each other. When | speak
to them, they listen with heads bowed.’

She tells me she made the mistake of touching Ashraf. ‘Because he didn't look at me,
he didn’t notice that | wanted to give him a sheet. So | tapped him on the shoulder. As if
bitten by a snake he backed away.’

It quickly becomes clear that they don’t only ignore mrs. Welding, but also the female
supervisors of Shipping and Administration. They divert their eyes when they are asked
anything. And on Friday afternoon, work is over, because they have to go to the mosque.

With growing astonishment | learn about all this, especially since | have known these
men for a long time as hardworking, cooperative employees. Could it be possible, like Vesna
said, that they turned fundamentalist during the summer break? Maybe something like that
just had to happen at our company, where so many workers are from different ethnic
beackgrounds: over half of the employees here are Muslim. | decide to continue my quest by
having a talk with a few of the men from my own department, Construction. | have a good
relationship with these men and hopefully they will know better what happened to Ashraf and
his colleagues — maybe they even went through the same metamorphosis. Without stalling,
but still trying to keep it friendly, | ask them if they also pray in the building nowadays.

‘Yes...."” answers Ali, a bit distrusting. | always liked Ali and he likes me too, that's
why, | think, he’s being honest with me, but he also feels that | probably won’t sympathize
with prayer at a private company. He might even be scared that the director of the company
might interfere with this.

‘You didn’t do that last year, did you?’ | ask
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Ali shrugs.

Younes joins in: ‘I have always prayed five times a day.’

‘Really?’ | ask

He nods.

‘But not during work.’

‘Oh yes, also last year.’

I look at him surprised. | did not expect this from him.

‘You too, Abdeslam?’ | ask Younes'’ brother.

Abdeslam starts to chuckle. He is not that hard on himself.

‘Where do you pray?’ | would like to know.

Now they all start chuckling like conspirators. ‘What difference does it make?’

‘In the cafeteria?’

Ali nods. ‘Sometimes we get the key from the janitor to the dressing rooms, so that we
can do it there.’

‘And what if that will not be allowed anymore?’

‘We will find another place, don't worry,” says Younes in a tone of someone who
doesn’t let things be taken away from him.

I walk back into the office. At the door stands the Moroccan Said, a fifty-five-year old
man, who has regular contacts with the police. Recently he has two new front teeth; his own
were smashed out by, in his own words, ‘a Moroccan who tried to steal my motorbike.” He
told me laughing, those front teeth didn’t seem to bother him. What was far more important
was that a few days later, he went after ‘that Moroccan’ with a baseball bat, and had given
him a beating, after which he also had his motorbike back.

Anyway, | also ask this Said ‘if he prays during work?’

Immediately Said starts laughing harshly.

But what does he think of the others, who do pray during lunch breaks?

Again that harsh laugh. ‘You should have seen them last year, they were talking
about women and making sex jokes like all of us.’

He sounds so bitter, did he maybe had to defend himself against the others? ‘Did they
also ask you to come for prayer with them?’

‘They ask everybody’

While | walk back to my office, | wonder if director knows about this, and if something
should be done. The matter is at least a subject of heavy debate amongst the supervisors of
the different departments. After a few days the matter seems to have been taken up by
director, there even has been a ‘serious talk’ with the men, in which it has been made very
clear that skipping work hours on Friday afternoon is out of the question. That there is the
obligation to be at work, and that this company, a ‘public and respectful’ company can make
no exceptions for visiting the mosque. About the praying in the building, a very delicate
subject, was only said that the company would prefer it if this would happen ‘not within the
walls of the building.’

This is what | hear, what | see the next day is that six Moroccan men unroll their
prayer rugs at the parking lot the next day, and very clearly for all to see, start praying. In all
peace and quiet they take off their shoes and keep praying for about twenty minutes,
standing and kneeling, their noses pointing to Mecca. The whole ritual is undoubtedly not
meant as a provocation, it is a prayer, but there still is something challenging in it.

For a short while it seems like the events are taking a turn for the worse, but no: as
sudden as the religious fire flared up, it extinguishes again. In the days that follow | see the
men outside a couple of times, on their rugs, but after a week they are gone. En from the
female supervisors | hear — which is good news — that they have restored eye-contact. Even
Vesna says that they are acting ‘reasonably normal again.’

| suspect that it became too much for the men. Supervisors talking in on them,
colleagues that are complaining, a talk with the director, it must have gotten to them. Ashraf,
who took on a leading role, has told his story to supervisor from the Mail Room — who he had
always greatly respected. He had not expected, he told this man, that the way in which he
wanted to experience his belief, would meet which so much resistance. ‘But ignoring
women,” Mr. Mail Room insisted, ‘you just cannot do that in the Netherlands.’
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They never gave up on the mosque, however, they still go on Friday afternoon. Only
now they come back to work as quickly as possible, so that they are not noted as absent for
whole afternoon, but only as late. The supervisor lets it be: ‘You have to give these men at
least some room.”’

Translated from Dutch and loosley based on: Kees Beekmans, Een hand kan niet klapt. En andere verhalen uit
de zwarte klas, Spectrum 2005, 31-34. (‘One hand cannot claps’ and other stories from the black school).

Afternoon session : 3 hours

Theme : Repeating the theorie of Galtung
Methodology : Simulation : a role-play: how biased/prejudiced are you?

Materials needed:
* A script of the role-play, with a few characters in it (See Material p.81)
*  Props (optional)

Preliminary remarks :

This longer exercise should be the climax of the module, insofar as the participants

experience for themselves how it is to be someone from the other group. This means

that the following things are important:

*  Give the participants time to grow into their role. If they find it hard to develop

an identity, supply one for them.
Even more important, take enough time to reflect on the play, and discuss with
the participants how they felt.
Make sure that you, as facilitator, have enough questions and remarks to keep
the conversation between the different groups going.

Step by step
Explanation of the method: A Role-play is based on taking on a new identity, and

thinking and acting from the perspective of that new identity. Make sure all
participants understand the meaning of the play.

o Explain to the participants that they have to take on the identity of the
religious or cultural opposite in their society. For example, if you are a
christian in Dutch society, you take on the identity of a Muslim. Also vice
versa: if you are a Muslim in Dutch society, you are part of a minority, and
take on the role of a christian, which is the majority.

Silent reflection: Let people think of a new identity, which can be fantasy or maybe a
real person. Of course, the identity should be of someone not present at the moment.
Give participants time to think of a new name, profession, family ties, opinions and so
on.

Set the Stage: Introduce the situation, in which a group of people visits the religious
building of another group, or (in case there are too few members of either religious
group) an interview for a local newspaper.
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o Prepare the participants for not only a conversation, but a discussion,
maybe even a debate. The idea is that people try to confront themselves
with the stereotypes they carry with them.

It is therefore important that the facilitator has enough topics that are worth

discussing, and that are often causes for frictions. See also Material p.81

Execute the play: When the participants are talking with each other from

their new points of view and identities, encourage them to take over the

conversation, and make sure everyone is involved. The more people stay

into character, the better. Try to point out illogical opinions and behavior.

During the conversation, stress the different relations between dominant

and following culture/religion.

o When the play goes as planned, the dominant culture will now feel what
it is to be pushed around.

o The minority will now feel very powerful, and will dominate the others
quite easily.

o Try to lead the conversation to the point where this outcome is very
clear, and then stop.

Evaluation: self-reflection and evaluation is crucial during this exercise. Take time to
come back to yourself again, and discuss what happened and how the participants
felt.

0 Also connect the experiences to the Galtung theory.

Closure : End the day by evaluating the module: what could be done better, what did
people think?
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Material

Characters and scripts for an interreligious role-p lay

For the role-play, several situations can be acted out to make a conversation
between the two groups work. The two situations below are only suggestions, they
can be modified and adapted to every situation and to the group. Facilitators are
invited to use their imagination.

The principle of the play is mirroring: all the participants from the dominant religion or
social group, e.g. Christians, play people from the minority religion or social group,
e.g. Muslim, and vice versa.

Situation 1: (especially suited when there is no balance in the group. i.e there are
more Christians than Muslims, or more of the one group versus the other.

A Christian reporter, or a team of reporters (played by Muslims, see above) comes to
a mosque to talk with a few local Muslims. He or she want to write an article about
the differences between Christianity and Islam, and wonders why all these Muslims
refuse to learn English, refuse to mingle with other groups, and can’t seem to raise
their children in a proper way.

The Muslims try to defend themselves to these attacks.

Tactics for the mediator: for this variation of the role-play, it is important that the
mediator backs up the reporter in his attacks on in this case the Muslims, so that they
start feeling uncomfortable. Take good care of the different characters that can be
used in this play.

Characters: it is important that if the group is not evenly balanced, as is the case with
this play, that the characters of the bigger group are as varied as possible. At least
include both ends of the religious spectrum, for example:

1. Ahmed, 56 years old, is a mechanic who is a second-generation immigrant.
He is not a hardliner in the Islam, but does go to the mosque, and follows
the rules. He is worried about the education of his sons.

Fatima, 26 years old, is a liberal Muslima, who refuses to wear the
headscarf, and advocates for a more liberal experience and teaching of the
Koran. She wants to choose her own husband, and want to build up a
career.

Fouad, 28 years old, has made a career as a car salesman, but is a
devoted Muslim, and finds it very important that the next generation also
respects the rules of the Koran, and goes to the mosque regularly. He is
determined to find a good Muslim wife.

. Abdel, 68 years old, is an imam in a conservative mosque in big city. He is

very tired of the attacks on Islam by many Christians and non-christians.
He wants to spread the Koran and Islam among his own group, and want
to mind his own business. He refuses to integrate or mingle with the rest of
society.
Rezna, 43 years old, was married out when she was 17 years old, and now
is the mother of five. She works hard to provide education for all her
children, while her husband has no work. She is very happy to be in this
country, but finds it hard to make friends with non-Muslims, although she
would like to.
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Bilal, 21 years old, is studying economics in university, and is a deep-
religious Muslima. She wears her headscarf proudly, and takes Islam as a
guiding principle of her life. She is still in doubt about marriage, but thinks
the debate about Islam nowadays is very one-sided.

Khalid, 17 years old, is still in school, but is fed up with it. Most of the days
he spends in the streets, because his father only comes home at 11
o’clock, and his mother allows him to do what he wants. He has been in
contact with the police, and only fears his fathers hard hands. He feels he
is being stigmatized by non-Muslims.

. John, 38 years old, is a converted Muslim, together with his wife Selma.
They have converted to Islam 3 years ago, and are completely happy with
it. The follow all the rules, and stress that peace is at the heart of Islam.
The also try to convert other non-Muslims, since it has done them so much
good.

. Razeen, 50 years old, is from Sudan, and was caught up in the wars there,
that also had a religious background. He struggles to keep his faith alive,
but also understands to what great dangers it can lead. He advocates for
understanding, and to get to know each other. In this country, he is alone
without his family.

10.Latifa, 37 years old, has just arrived in this country from Turkey, and is
overwhelmed by all the negative opinions there are about Islam and
Muslims. She prefers to experience her faith all by herself, far away from all
the critics in the news and media. She has a 14-year old daughter, but the
father is gone.

Of course, the mediator can choose new identities and characters, or leave out
others. It is only important that there is a broad spectrum, and that the participants
can in some way identify with their character.

Situation 2: _(this variation is more suited when the participants are evenly balanced,
or almost evenly balanced).

A terrible thing happened in the city: a mosque was burned down in a crowded
neighbourhood. In the community hall, a discussion begins about what has to be
done and who is responsible: was it a right extremist attack, was it an accident? Was
it someone who was bothered by the noise the Mosque was making, which indeed
was quite loud, in a crowded area of the city?

Another discussion is about the rebuilding. Should the mosque be rebuilt, and who
should pay for that?

Tactics for the mediator: If the participants are experienced, you should give the
different groups turns in accusing one another: ‘the Muslims were too loud with their
mosque!” ‘But that doesn’'t mean the Christians can burn it down!” and so on. Of
course the other group also should get the chance to defend themselves, before
starting another attack.

If the participants are not so experienced, the mediator might act as a
spokesman for either side, and start asking questions to either side, like: why are
you, Christians, always being so negative about Islam? And why do you Muslims,
refuse to explain the principles to them? Again here, exaggeration is the key, so that
the participants feel offended and start talking or defending themselves.
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Characters: when the group is more balanced overall, it is less important to have the
broadest spectrum possible: the differences between the two groups are more
important than the differences within the group. Still, it would be wise to have different
characters and roles on either side.

Of course, the characters described above are perfectly usable again for this role-
play. But it is good to add a few more Christian characters:

1.

Abraham, 37 years old, is a orthodox Christian who is not hostile towards
strangers, but does think that the Muslims are having too much presence in
the neighbourhood.

. James, 19 years old, is a student of history. He thinks locals and newcomers

are equal and should be treated that way. He is afraid of religion in general,
and dislikes people who try to convince others of the truth.

Bernadette, 83 years old, an old lady who lives alone in a house with a nice
garden. Her husband died a few years ago, and she feels more and more
unsafe in the neighbourhood, although she is not sure whether that feeling is
justified.

Molly, 29 years old, is a mother of two children. She is concerned about the
neighbourhood, and wants a safe place for her children. She is bothered by
people hanging around the streets at night.

Peter, 42 years old, works for the city, and is in charge of what should happen

with the mosque. He tries to be as honest as possible, but knows that there is

not enough money to rebuild the mosque entirely. His wife wants him to work
on another project, which makes more money.

Lola, 39 years old. Her husband is in jail, and she blames the newcomers for
that, since he got in a fight with one of them. She is rightwing, and feels that all
‘strangers’ should go back to their own country.

. Jack, 21 years old, is a Christian who is concerned about the way things are

going with the church. He would like to convert as much people as possible to
Christianity, but knows that good relations with other religions are also
important.

Lilly, 66, is a retired teacher. She wants a quite retirement and thinks the
mosque was making far too much noise, especially on Sundays.

Paul, 59, is the reverend of the Christian church. He would like to come to a
solution for the mosque, but also wants to make the influence for his church
bigger.

10.Susan, 31, is an atheist, but wants to improve the neighborhood and likes to

have as many different peoples and cultures around. She is in strong favor of
harmonious discussion.
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Short Description

Aims:
1. Evaluation

* Self-reflection by participants on what has been learned, what he/she
approves of, what he/she appreciated, what he/she disapproved of, what
he/she suggests to add, to change etc.

giving feedback to the facilitator
becoming aware of how different people evaluate the same experiences

Reflection on how the facilitator prepared the ground for -contact,
communication, and cooperation

. Farewell

Self-reflection on the importance of contacts which go beyond small talk or
business talk, contacts which allow openness

Saying good-bye: consciously being aware of the other person and the
appreciation of the acquaintance

The concluding session must round off the contact and the common process of
learning.

Feedback and farewell must be offered at the end of each module to keep the
respect and openness up.

Program Sequence

1. Evaluation: 1% hours
4. FEeedback about the training: Reflecting the course and informing the
facilitator and the other participants about it.
5. Effect of the training: Changes of thinking, feeling, doing
6. The most positive experience for me: Remembering what was positive for
each person in the group.
7. The next step: Making plans for the future

2. Farewell: %2 hour
1. Farewell ritual: Saying good-bye consciously
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Development

|. Evaluation: final reflection

1. Feedback about the training:

Facilitator fixes 5 big pieces of paper to the wall with the following headings
Contents of the modules
Structure and organisation of the training
Facilitators
Atmosphere in the group
Suggestions for improvement

The participants write their comments on the paper

Reflection:
Brings all the aspects of the training back to the participants’ minds
Encourages reflection about what has been offered
Takes advantage of the participants’ creativity for improvements

2. Effect of the training:
Participants exchange their opinions in groups of 3 and then report to the
plenary
What was the effect of the training on your attitudes, views, behaviour?
How did you succeed in putting the knowledge and the new

experiences into effect?

Reflection:
Scrutinizing the personal development as to attitudes and behaviour

Scrutinizing one’s will and ability to put new ideas into practice.

3. The most positive experience for me:
Participants reflect in pairs about one event, experience, situation
they have in mind as most positive
Then they report to the plenary each one mentioning a keyword which
reminds the whole group of this experience

Reflection:
Focusing on positive experiences (People tend to focus on negative
memories!)
Positive memories strengthen enthusiasm, energy, and courage
They encourage making plans and activities

4. The next step:
Each participant writes down what he/she plans to do next, now that the
training is over
How can he/she include the knowledge, the new experiences into his/her
life.

Reflection:
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It is important to make plans for the future right away. People are less
liable to forget their resolutions if they make concrete plans.

What has been learned should be put into practice — the efforts of learning
should not be in vain

ll. Farewell: saying good-bye

Farewell ritual:
Participants stand in pairs facing each other

They look at each other in order to memorize the looks of the other person
Each one tells the other one something nice as good-bye
Then they move on to the others until everybody has had his/her turn

Reflection:

Learning to look consciously at another person

Giving one’s attention to another person without talking
Verbalizing positive feedback
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Hildegard Goss-Mayer, Die Macht der Gewaltlosen- Der Christ und die Revolution am
Beispiel Brasiliens, Graz 1968.

Hildegard Goss-Mayer, Der Mensch vor dem Unrecht. Spiritualitat und Praxis - Gewaltlose
Befreiung, Wien 1976

Hildegard Goss-Mayer, Wie Feinde Freunde werden. Mein Leben mit Jean Goss fur
Gewaltlosigkeit, Gerechtigkeit und Verséhnung, 1996, mit einem Geleitwort von Kardinal
Franz Konig, ISBN 3-933325-08-0, auch ISBN 3-451-23930-2.

Rosenberg, Marshall B., “Gewaltfreie  Kommunikation — Aufrichtig und einfihlsam
miteinander sprechen”, 206 Seiten, Junfermann-Verlag, Paderborn 2001

Torbecke, Armin, ,Das grol3e Herz der Giraffe — Dokumentation eines einjahrigen
Schulprojekts zu Gewaltfreier Kommunikation* (Reader, 72 Seiten), Hrsg. Achtsamkeit und
Verstandigung e.V., Steyerberg 2006

English
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Mohandas K. Gandhi: The Collected Works of Mahatma Gandhi . Ahmedabad 1958 —
1993.

Richard Deats: “Marked for Life — The Story of Hildegard Goss-Mayr” , ISBN 978-1-
56548-309-5

Peter Ackerman and Jack Duvall: “A Force more Powerful” , ISBN: 0-312-22864-3

People Building Peace. 35 Inspiring Stories from Around the World. A publication of the
European Centre for Conflict Prevention in cooperation with the International Fellowship of
Reconciliation and the Coexistence Initiative of State of the World Forum.

European Centre for Conflict Prevention; Laan van Meerdervoort 70, 2517 AN, The
Hague, The Netherlands; www.conflict-prevention.net

April Carter, Howard Clark and Michael Randle: “People Power and Protest Since 1945 : A
Bibliography of Nonviolent Action” , 2006, Housmans Bookshop Limited, 5 Caledonian
Road, Kings Cross, London N! 9DX; shop@housmans.com, www.housmans.com

www.forcolombia.org/peacecommunity
www.calpeacepower.org/0101/muslim gandhi.htm
www.nobelpeaceprize.org

Johan Galtung, "Violence, Peace, and Peace Research” Journal of Peace
Research, Vol. 6, No. 3. (1969), pp. 167-191

Johan Galtung, “Cultural Violence”, Journal of Peace Research.1990; 27:
291-305

Johan Galtung, Peace By Peaceful Means: Peace and Conflict, Develo pment
and Civilization (1996)
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Danielle Laporte, Favoriser I'estime de soi des 0-6 ans, Ed. Hépital Sainte Justine,
Québec
Jocelyne Richaud , Catherine Rouhier , Apprenons a vivre ensemble : Développer chez
les éléves de Maternelle les attitudes et les comportements d’aide, d’attention aux autres
et de respect, Ed. de la Cigale
Germain Duclos et Denise Bertrand , Quand les tout-petits apprennent a s’estimer, Ed.
Hopital Sainte-Justine, Québec
Suzanne Comeau, Jean Bélanger et France Capuano, Contes sur moi - Programme
des compétences sociales, Ed. Direction de santé publique de Montréal Centre et CECOM
Hopital Riviere-des-prairies, Québec.
Jacques Fortin, Mieux vivre ensemble, dés I'école maternelle, Ed. Hachette-Education.
Maryse Delobeau, Michel Llorca, Fabien Pujervie et Patrick Vivien , Des mots a
dessein, parcours civique, Ed. Scéren/CNDP
Joélle Timmermans-Delwart , Devenir son propre médiateur - Se connaitre,
communiquer, transformer ses conflits, Ed. Chronique Sociale.
Lee Canter et Katia Petersen , Bien s’entendre pour apprendre, Ed. Cheneliére
Suzanne Heughebaertet Mireille Maricq, Construire la non-violence - Les besoins
fondamentaux de I'enfant de 2 ans1/2 a 12 ans, Ed. de Boeck,
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Vincent Roussel , La non violence s’affiche, livret de 10 fiches pédagogiques pour la
classe, Ed. NVA.

Danielle Jasmin , Le conseil de coopération, Ed. Cheneliére/Pirouette.

Uvaldo Palomares, Jacques Lalanne et Ben Logan , Programme de développement
affectif et social (PRODAS) - Prévention et résolution de conflits, Ed. Actualisation
Jeanne Gerber , Pour une éducation a la non-violence, Ed. Chronique sociale, Belgique.
Louise-Anne Beauregard, Richard Bouffard et Germain Duclos, Estime de soi et
compétence sociale - Chez les 8 a 12 ans, Ed. Hépital Sainte Justine, Québec.
Danielle Laporte et Lise Sévigny, L’estime de soi des 6-12 ans, Ed. Hbpital Sainte
Justine, Québec.

Babeth Diaz, Brigitte Liatard, Génération Médiateurs , Contre violence et mal-étre, la
médiation par les €léves, Ed. Nathan.

Edith Tartar Goddet, Développer les compétences sociales des adolescents, par des
ateliers de paroles, Ed. Retz

Germain Duclos, Danielle Laporte et Jacques Ross , Favoriser I'estime de soi des
adolescents, Ed. Hopital Sainte Justine, Québec.

Other books

Bernadette Bayada, Anne-Catherine Bisot, Guy Boubau It et Georges Gagnaire
Conflit : mettre hors-jeu la violence, Ed. Chronique Sociale.

B. Bayada, A.-C. Bisot, P. Coulon et I. Ranson, Pour une éducation non-violente,
Enjeux pédagogiques et sociaux, Ed. Non-Violence Actualité, 1994.

Elisabeth Maheu , Sanctionner sans punir - Dire les régles pour mieux vivre ensemble,
Ed. Chronigue Sociale.

Eirick Prairat , La sanction - Petites méditations a 'usage des éducateurs, Ed.
L'Harmattan.

Bernard Defrance , Sanctions et discipline a I'école, Ed. Syros.

Véronique Guérin , A quoi sert l'autorité - S’affirmer, respecter, coopérer, Ed. Chronique
Sociale.

Marshall B. Rosenberg, Les mots sont des fenétres, (ou bien ce sont des murs) -
Introduction & la Communication non violente, Ed. Syros

Thomas d’Ansembourg , Cessez d’étre gentil, soyez vrai ! Etre avec les autres en
restant soi-méme, Ed. De 'Homme.

Jean Artaud , L’écoute, attitudes et techniques, Ed. Chronique Sociale

Bernadette Bayada et Guy Boubault, Pratiques d’éducation non violente, Ed. Charles
Léopold Mayer-Non-Violence Actualité.

Daniel Favre , Transformer la violence des éléves, Ed. Dunod.

Jean and Hildegard Goss-Mayer, "Seminaire de Formation dans La Non-Violence
Active (pour formateurs)," Quatre Jours, 1994, 3 pgs. A provisional outline for seminars.
Jean and Hildegard Goss-Mayer , Evangile et Luttes pour la Paix. See also various
texts from SERPAJ, mentioned below, concerning nonviolence and liberation theology.
From Les Bergers et les Mages, 437, rue de Clichy, 75009 Paris, France.
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